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How to Use the Discovery Guide

TO THE TEACHER

The Discovery Guide for En un Sol Amarillo has been
developed as a prompt-book for a standards-based unit
of study appropriate for grades six through eight. The
specific learning activities in theatre arts can be readily
integrated with other content areas, particularly language
arts and history/social sciences, to accelerate teaching
and learning.

The Discovery Guide is a starting point. Please adapt the
material and extend the learning activities to meet the
needs of your particular community of learners. Our hope
is that the structure and content of the Guide will not be
merely functional, but also inspiring — and that teachers
and students will share the thrill of learning through
theatre arts.

How to Use the Discovery Guide

The Discovery Guide is not designed as an independent
workbook. It is a resource for learners to develop skills
in storytelling, literary analysis and collaboration that
are essential in theatre arts, language arts, history/social
sciences and other content areas. Oral discussion and
writing prompts are designed so that students may relate
key ideas to their personal experiences and the world
around them. Teachers are expected to adapt or extend
the prompts. Teachers may choose some prompts for
small group discussion and others for the whole group.

Writing Applications

Many of the prompts in the Guide are easily adaptable
to match writing objectives your class might already be
studying. Written responses to the prompts may range
from short expository answers in complete sentences to
formal, five-paragraph persuasive essays.

In any case, teachers at all grade levels are encouraged

to design at least one rigorous, standards-based written
performance assignment in conjunction with their unit on
En un Sol Amarillo.

Scope and Sequence of the Lessons

In order to provide a comprehensive and sequential
unit of study, we suggest that students have the
opportunity to explore the whole variety of lessons
in the Discovery Guide.

The activities are designed to be completed in sequence.
Introduce the vocabulary before students encounter it

in the reading. The activities on pages 4 through 11 are to
be completed before the students see the production of
En un Sol Amarillo. The discussion and writing prompts
on pages 12 through 14 and the Resources section on
page 15 are intended to stimulate reflection, analysis and
further inquiry after students attend the play.

Vocabulary: Introduce the key vocabulary words on
each page as they occur. Help students pronounce the
words correctly and provide opportunities to use the
words correctly.



THE GOALS , THEATRE KNOWLEDGE SOCIAL AND LITERARY
Regardless of grade level, the unit AND SKILLS THEMES
is designed to teach enduring

understandings that students will
take with them for life. One set of
these understandings is about the
art of theatre. The other is drawn

Theatre has the unique ability to Catastrophes affect us all no matter
communicate important ideas and ~ where in the world they take place.
concepts in many different ways and

in many different languages. Catastrophic events bring not only
from the themes of the play created pain and loss but also an opportunity
by Teatro de los Andes. Charted People all over the world use for heroic human feats as well.
below are some essential questions theatre as a tool to inspire positive
that can be raised before, during social change. There are many non-violent ways to

and after students’ experience at the inspire social and political change.
performance to guide them toward

the enduring understandings.

Using interviews to create theatre
lends authenticity to a project, and
allows an audience to hear multiple
voices and points of view.

Enduring Understandings

What functions can theatre serve What are some ways that the written
in telling the story of the common  word can be used to better society?
people?
How are people in other countries,
What qualities make some who suffer through a catastrophe,
v characters behave selfishly connected to us in the USA?
c
6  and what makes others
%  behave heroically? What is the purpose of the satire in
8 En un Sol Amarillo? Why does the
O How can satire inspire social play use it specifically?
.8 change?
ey
o
¥ What are some real life issues
(rf

and problems that students could
use theatrical interview techniques
to explore?
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THE STANDARDS

Teachers should bundle one of the recommended theatre focus standards with a focus standard from another content
area to help design their classes’ integrated units of study. For instance, you might be able to bundle one of the
recommended English-Language Arts focus standards with a focus standard from theatre to help design the classes’

integrated units of study.

Theatre

Artistic Perception:

Development of the Vocabulary of Theatre

1.1 Students observe theatrical productions and respond
to them, using the vocabulary and language of the theatre.

Creative Expression:

Creation/Invention in Theatre

2.2 Perform character-based improvisations, pantomimes,
or monologues, using voice, blocking and gesture to
enhance meaning.

Historical & Cultural Context:

Role and Cultural Significance of Theatre

3.1 Describe the ways in which American history and
culture is reflected in theatre.

Aesthetic Valuing:

Critical Assessment of Theatre

4. Students develop and use criteria for judging and
evaluating productions.

Derivation of Meaning from Works of Theatre

4.2 Explain how cultural influences affect the content or
meaning of works of theatre.

Connections, Relationships, Applications:

Careers and Career-Related Skills

5.2 Demonstrate projection, vocal variety, diction, gesture
and confidence in an oral presentation.

English-Language Arts
Literary Response and Analysis:

Literary Criticism
3.7 Analyze a work of literature, showing how it reflects
the heritage, traditions, attitudes and beliefs of its author.

Writing Applications

2.1 Write biographies, autobiographies, short stories or
narratives:

a. Relate a clear, coherent incident, event or situation by
using well-chosen details.

b. Reveal the significance of, or the writer’s attitude about,
the subject.

c. Employ narrative and descriptive strategies.

Listening and Speaking Strategies:

Comprehension

1.1 Ask probing questions to elicit information, including
evidence to support the speaker’s claims and conclusions.
1.2 Determine the speaker’s attitude toward the subject.
1.3 Respond to persuasive messages with questions,
challenges or affirmations.
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Page 2: How to Use this
Discovery Guide

Rationale: Students will be able to
optimize their learning when they
have a clear understanding of the
layout of the Discovery Guide and
objectives of the exercises it contains.
This will help them contextualize their
learning process.

Exercise: Have one or more students
read the objectives of the Discovery
Guide. As you discuss them, define
objectives as “goals.” Ask students
what some of their goals are (in the
context of your class and the play).

Exercise: Ask the students if they
have ever seen a play. Reinforce
appropriate behavior for a theatre
audience as well as theatre
conventions.

Exercise: Read and discuss the
quotation from En un Sol Amarillo on
page 2. What might those tremors be
that last for years?

Nuestra obra es un hecho artistico,
y estas paginas son un deber civico.
Van juntas.

Our play is a work of art and these
pages are a civil duty. They go together.

—Cesar Brie, writer/director
of En un Sol Amarillo
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BEFORE THE PLAY

About EN UN 50L AMARILLO

IN 195,

And the Earth Moved

THE EARTH HAS FOUR MAJOR LaYERS:

A Short History of Political Turmoil in Bolivia

SINCE ITS INDEPENDENCE

VOCABULARY

Avre You Ready?

Pages 4-5: About En un Sol Amarillo;
A Short History of Political Turmoil in
Bolivia; And the Earth Moved

Rationale: Students will be better
able to relate and connect to En un
Sol Amarillo when they understand
the play’s political arguments

and Bolivia’s turbulent history.
Information about earthquakes is
provided because we live in a quake-
prone area, and students may have
questions or concerns.

Como las olas del aqua hacia
la tierra...

The earth moved like big waves...

—Farmer 2 in En un Sol Amarillo

Exercise: Read the quote by Percy
Bysshe Shelley. Ask the students if
they understand it, and pick one or
two students to explain what Shelley
could be trying to say.

Exercise: Ask students if any of them
can find Bolivia on a map. (Perhaps
you have Bolivian students, or
students who have been to Bolivia.)
Explain that because the play is set in
Bolivia, this section will give a short
history of the country. Read “A Short
History of Political Turmoil in Bolivia”
and discuss. Make sure students
understand the vocabulary and have
a grasp on the idea of corruption and
the importance of economics in the
struggle for control.

Exercise: Pick students who have
trouble reading or don't like to read,
and have a different student read
each section in front of the class

as a newscaster would. Here are
more facts:

« Bolivia is the largest landlocked
country in South America.

« Ché Guevara was killed in Bolivia
in 1967.

« Over 95% of Bolivians are
Roman Catholic.

« Bolivia is the world’s third-largest
cultivator of coca, but only 3% of the
population has tried refined cocaine.

« Working-class Bolivians are
called cholos.

Optional Exercise:

On the Map (handout)

At the end of these instructions is a
Xerox-able handout entitled “On the
Map.” It features a map of Bolivia and
exercises highlighting map-reading
skills. Students will each need a ruler
to complete this worksheet.

Exercise: Define a person who studies
earthquakes as a seismologist, and
read “And the Earth Moved.” Since
we live in an earthquake-prone area,
this play may raise questions and
concerns among your students. This
information is included to help allay
their fears through an understanding
of what an earthquake is and how to
prepare. Talk through the Disaster Kit
and identify what each item is for.



BEFORE THE PLAY

Characteristic of Latin-American Theatre

VOCABULARY

CHARACTERISTICS OF
LATIN-AMERICAN THEATRE: Page 6

Collesting Storias n E , g 3

Exervise: WHAT SHOULP BE REMEMBEREDP?

COLLECTING STORIES: Page 7

Exercise: EOLLECTING MEMORIES

COLLECTING MEMORIES: Page 8

Pages 6-8: Characteristics of Latin-
American Theatre; Collecting Stories

Rationale: Student will acquire a
deeper appreciation for the play
when they draw parallels between
their own life experiences and those
of others. Students will execute an
interview, using interview-based
theatrical techniques, to internalize
the methodology used in developing
En un Sol Amarillo. Learning specifics
about Latin-American theatre,
Teatro de los Andes and interview-
based theatre will amplify the play’s
relevance.

Si nos morimos en este lugar, nadie
se darfa cuenta, nadie nos veria,
silencio total, tristeza total.

If we died in this place, no one would
notice, no one would see us, total
silence, total sadness.

—Farmer 3 in En un Sol Amarillo

Exercise: Read “Characteristics of
Latin-American Theatre” and discuss
the differences and similarities
between it and theatre in the United
States. Take a few minutes to ensure
that students have an understanding
of each element.

Exercise: Have a student read

“The Company that Plays Together...”
and discuss how Teatro de los Andes’
way of crafting a show is different
from the way theatre is traditionally
created. Let them know that an actor
in the play, Lucas Achirico, came

up with the set design based on a
childhood memory of a rockslide.

Exercise: Read “Collecting Stories”
and discuss the idea of joint stock
and collectively created work. Ask
the students about projects in which
they have had to cooperate with their
classmates — what was the experience
like? What made it easier or more
difficult than working alone? Talk
about interview-based writing, and
explore how using actual testimony
enhances the work. Inform students
that examples of interview-based
theatre are available both in print and
on DVD.

Exercise: Review “What Should be
Remembered” with your students

to make sure they understand each
question. Encourage students to use
additional paper if they need more
space. After students are finished, call
for volunteers to read answers aloud.

Exercise: Have students pair up and
interview each other in class using
the questions under “Collecting
Memories.” Tell them to use a
separate sheet of paper to write down
their partner’s answers. Have a few
groups share. Assign the “Collecting
Memories” interview for homework.
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BEFORE THE PLAY

Making a Statement

SINCE ITS ORICINS

VOCABULARY
e

Exercise

ire: Comedy With Teeth o THRIRE

Exercise: UNPERSTANRING SATIRE

Pages g—10: Making a Statement;
Satire: Comedy With Teeth

Rationale: Understanding political
theatre and satire is essential to
students’ understanding of

En un Sol Amarillo. The students’
experience will be enriched when
they understand the quality and style
of humor employed in this political
theatre piece.

Hemos indagado sobre la dindmica
y formas de una catéstrofe, sobre los
pequefios y aceitados mecanismos
del ejercicio del mal, de la estupidez
y de la indiferencia. Creemos que
son universales mds alla del nombre
propio de quien los encarne. Por eso,
no los nombramos en nuestra obra.
Se nos hubiera vuelto un libro blanco
de denuncia o una especie de novela
rusa repleta de nombres que nadie
podria recordar.

We have examined the dynamics

of a catastrophe, the small, hidden
and overlooked workings of evil,
stupidity and indifference. We believe
that the stories are universal beyond
the person who tells them or portrays
them. That is why no one is named
in our play. The work would have
become a denunciation or one of those
Russian pieces full of names that no
one can remember.

—Cesar Brie, writer/director
of En un Sol Amarillo

Exercise: Read “Making a Statement.”
Make sure students understand

the long history and purpose of
political theatre. Discuss who might
be the powerful people and the
disenfranchised or “downtrodden”
people that are referenced in the play.
In which group do your students

feel they (or their families) belong?
Have students answer the exercise
question in writing before you discuss
their answers.

Exercise: Read “Satire: Comedy

With Teeth.” Make sure students
understand what satire is. Discuss
other examples from TV and movies,
and identify what makes each one
satire. Students may be familiar with
The Simpsons, South Park and the
2006 movie American Dreamz. Please
note the subtle difference between
satire and parody: “Simply put, a
parody targets the original content
or creator. Satire uses the work to
comment on something other than
the original content or creator.”
Students with a firm understanding
of the distinction could debate
which category various examples fall
into (Scary Movie, Epic Movie and
American Dreamz, for example).

Exercise: Have a student come up

to the front of the class and read

the monologue excerpt on page 10.
Review the questions, and discuss the
students’ answers after they

have responded individually.



BEFORE THE PLAY

A Matter of Style

THEATRE IS VISUAL;

Exercise: PLAN A TABLEAY

Are You Listening?

Page 11: A Matter of Style

Rationale: Students will have a more
fulfilling theatre-going experience

if they have a context for the highly
stylized nature of the play and are
given specific goals to achieve during
the En un Sol Amarillo performance.

Exercise: Read “A Matter of Style.”
Make sure students understand

the differences between realistic
and stylized images. Note that

the stylization of this play includes
both the design and the movement.
Ask students to describe or
demonstrate what stylized
movement could look like.

Exercise: Briefly discuss tableau

to ensure all students understand

the concept. Review tableau topics
and the following keys to effective

tableaux:

1. Consistency: All objects in an
exercise must remain the same size
and in the same place. If you are
frozen as if leaning on a wall, the wall
will not move, and all participants

in the tableau must recognize the
existence of the wall.

2. Exaggerated resistance: Resistance
against the object must be sharper
and bigger than in life.

3. Exaggerated expression and
gesture: Facial expressions and
gestures must be larger than life.

Ask each student to design a
tableau. Have students arrange
their classmates into their tableau
design, and ask the class to identify
the situation. Repeat the exercise

in small cooperative groups. If you
want a wider selection, you may
allow students to choose their own
situations, assign situations based on
other class work or try one of these,
also based in the play:

« Being suspended in mid-air

« Handing out blankets to cold
children

- Digging people out of rubble

« Guarding a food bank from hungry
people

« Dancing at a party

Exercise: Read the quote from One
Hundred Years of Solitude. Discuss
the impact of Marquez's imagery.
Ask the students if they have ever
heard of Gabriel Garcia Marquez.
Here is a good place for more info:
www.themodernword.com/gabo.

Exercise: Review the four phrases
students will listen for during the
show. Have Spanish-speaking
students read the original Spanish.



AFTER THE PLAY

Exercise: REFLECTING

Exercise: CREATING

Pages 12: Reflecting

Rationale: Students’ critical thinking
about the play will be enhanced when
they synthesize their understanding
of specific moments and events

in the play with their personal
experience.

Exercise: Read the quote by Ralph
Waldo Emerson. Ask the students
if they understand the quote. Ask
one or two students to explain their
interpretation.

Exercise: Review all questions, and
assign students questions one at a
time. Stop at the end of each part and
have students share their work.

Pages 13—14: Creating

Exercise: Review all questions and
assign students questions, one at a
time. Stop at the end of each part and
have students share their work.

Page 15: Concluding Remarks;
Resources; About P.L.A.Y.

Rationale: Students’ understanding
of En un Sol Amarillo’s style and form
will extend their learning in other
curricular areas. Students will apply
skills learned in the future.

Exercise: Read the passage
“Concluding Remarks” aloud to the
class. Have students write down
three ways that the Guide has
enhanced their ability to relate to the
play or to their world. Have students
read their lists out loud.

More Resources:
www.crid.or.cr/digitalizacion/pdf/spa/
doci2557/doc12557.htm

A Pan-American Health Organization
Report on the 1998 Aiquile
earthquake (in Spanish)

10



On the Map: Bolivia  name

Bolivia is located near the center of South America. It is divided into nine state-like “departments.”
Use the map of Bolivia provided below to mark locations relevant to En un Sol Amarillo.
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ARGENTINA PARAGUAY

1. Locate the epicenter of the Aiquile earthquake, 50 miles 4. Shade in the department in which the Aiquile quake
north of Sucre and 125 miles southwest of Santa Cruz. took place.
Mark an X on the map.

5. What is the distance between Bolivia’s two capitols?
2. Locate Aiquile, 230 miles southeast of La Paz.

Label the point.

6. How many miles from the epicenter of the quake
3. How far is Aiquile from the epicenter?

is Trinidad?




