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(Spoken in Mandarin by Ms. Baehr) Thank you very much for your kind
welcome! I am deeply grateful to Mr. Norman Huang of Kids Drama, and
Mr. Simon Wong of the Ming Ri Institute for Arts Education, who made
it possible for me to be here with you today, and who have worked so hard
to make this symposium a success. It is a great honor for me to speak to
you and I have great respect for the work you have been doing. It is not
easy to try new techniques, but I understand that many teachers in
Chengdu have been integrating drama into their classes very successfully.
[ am eager to learn more about your practice and I look forward to
observing some of your classes after this seminar is over. As you may
know, I am here as a representative of IDEA, the International
Drama/Theatre and Education Association. In countries around the globe,
we work to help educators include drama in every child’s education as an
important way of experiencing and learning about the world.

Why do we affirm this so strongly? What does drama education have
to offer that is so unique? The 21% century has brought us a world in which
facts can be accessed by a few clicks of a cell phone. Teachers today can
no longer simply be purveyors of content, rather they must be facilitators
of learning. They must shape classroom experiences to share with their
students that will enable their students to discover knowledge for
themselves. These experiences will not only help their students to learn
specific curriculum, but they will also help their students understand
human interactions, develop the ability to empathize with other people,
and internalize other points of view. When drama is used as a teaching
method across the whole curriculum it promotes a deeper level of
understanding: understanding that is not just cognitive, but is based on
whole-body experience that includes all the varieties of our human



intelligence. In addition, drama education helps to foster creativity in
young people, as well as teamwork and cooperation.

Let’s explore these ideas and take a look at some concrete examples,
as well as some of the research that supports these claims. I hope you will
forgive me if I now switch to English. I am grateful to Tracy Cen, who
will assist me in translating the body of my speech.
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In 1983, Howard Gardner, a psychologist and professor at the Harvard
Graduate School of Education, published his first book on the theory of
Multiple Intelligences.
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Dr. Gardner’s ideas have been supported by neurological research and
over the past 35 years, this view of our human potential has been widely
accepted.
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Each of these Intelligences overlaps to some degree.
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In this chart I have illustrated his definition of the seven types of human
Intelligences.
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Each of these various types of intelligence have been located in discrete
areas of the brain by neuroscientists.
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Let’s briefly review these types of intelligences and examine how they
influence each other.
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We start with the Linguistic-Verbal Intelligence, which includes reading,
writing, and speaking.
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Because our ability to communicate with each other is so critical to the
human experience, teachers spend much of their time focusing on this
fundamental kind of intelligence, often to the exclusion of the others.
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Linguistic Intelligence is dependent upon our Bodily-Kinesthetic
Intelligence, however, because we could not speak without using our
breath and our mouths, or understand words without hearing, and we
could not write without being able to hold a pen.
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Research has shown that the physical act of writing is critically connected
to the ability to retain and use new vocabulary.
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Children in my country who are now beginning to use only computer
keyboards to compose their work are losing the capacity to physically
write words, and are also losing an important brain connection in the
process.
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Closely connected to Linguistic Intelligence on the other side of the
chart is our Musical Intelligence, through which we identify sequences of
sounds, rhythms and pitches.
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Many scholars suspect that linguistic and musical expression and
communication all have common origins.
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Music seems to be central to the human experience.
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There is also a close connection between music and body language.
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Young children find it impossible to sing without also involving other
parts of their bodies.
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As many of us have experienced, one of the quickest ways to learn a
foreign language is to learn it through children’s songs accompanied by
movement or by a rhythmic chant of some kind.
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So, we see that by combining these intelligences we are able to learn with
greater ease and enjoyment.
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Logical-Mathematical Intelligence overlaps with Musical Intelligence



in that both are involved in the ordering and sequencing of abstract

structures.
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Can it be an accident that so many scientists and mathematicians are

attracted to music?
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However, even though we may think of Logical-Mathematical

Intelligence as being abstract, it has a strong connection to the physical

world around us.
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A child’s first efforts at mathematical thought come from manipulating

and organizing physical objects.
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In many primary schools you will see children using different lengths of

colored rods to learn addition, subtraction, and multiplication.
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As they grow older, their logical thinking becomes more abstract, but it is

grounded in this early connection to the physical world.
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Teaching the science of physics is a clear example of a process that begins

with exploring the properties of levers and fulcrums and moves on to

completely abstract equations that describe invisible properties of space.
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Thus, mathematics, and especially geometry, offers us a way of organizing

space.
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Now we see an overlap with Spatial-Visual Intelligence.
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Spatial-Visual Intelligence is critical for success in many fields, from

science, engineering, and design, to the arts.
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Research on the brain from the last five years suggests that we actually
think in three dimensions, and that all our perceptions of the world come
to us first through our physical location in space.
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We perceive this visually as well as through our body, and again we see
how our intelligences overlap in their functions.
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The renowned scientist Albert Einstein had a very visual mind, describing
his own thought process as the ability to see things in “more or less clear
images” which could be voluntarily reproduced or combined.
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Architects and engineers use this intelligence in creating their blueprints
and plans for buildings.
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Chess players see the chessboard as a series of visual images in space.
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Choreographers must design their dances with an understanding of where
the dancers will be in the space of the theatre from one moment to the next
and how the patterns will change.
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This brings us back around the circle once more to the Bodily-
Kinesthetic Intelligence.
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It is obvious that this intelligence enables us to use our bodies in highly
skilled ways for expressive as well as for goal directed purposes.
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Now we know that our whole body is also involved in our perception of
the world, upon which the other intelligences depend.



AT B AR IR L AR 52 i B AT Do XA S 0, i H, A R
e A T 3RATT B Bk . Br A FAth 8 R e B A

In fact, scholars and philosophers from John Dewey in 1938 to Mark
Johnson in 2008, assert that meaning and all our higher functions grow
out of and are shaped by our abilities to perceive things, manipulate
objects, move our bodies in space, and evaluate our situation.
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In the years since Howard Gardner’s first books, neuroscientists such as
Antonio Damasio and researchers like Daniel Goleman have established
the importance of body/emotional intelligence.
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Our emotions and feelings are directly connected to and dependent upon
our physical body, our heartbeat, our metabolism, and all of our senses.
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Researchers are just beginning to explore and understand the deep
connections between cognition, the body and emotional intelligence.
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Emotions and feelings are central to our ability to understand the world
around us.
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They can also determine how we interact with that world.
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They are essential in our ability to communicate with each other and to
make meaning.
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In the middle, connected to all of the others, we have what Gardner
calls the Personal and Social Intelligences: the awareness of one’s self
and the awareness of ones’ community.
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The development of these intelligences includes the ability to cooperate
well with others, to empathize with and understand the viewpoints of
another person, and to be able to listen, and communicate effectively with
another person.
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One must also develop knowledge of one’s own place within a community.
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These Personal/Social Intelligences are closely tied to the
Bodily/Kinesthetic through our emotions.
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As Gardner says in his book, Frames of Mind, “The less a person
understands his own feelings, the more he will fall prey to them. The less
a person understands the feelings, the responses, and the behavior of
others, the more likely he will interact inappropriately with them and
therefore fail to secure his proper place within the larger community.”
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The development of these ideas about the nature of human intelligence
has had a tremendous impact on educational philosophy.
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If all these aspects of our brain and bodies are interconnected, then it is
clear that the most powerful learning experiences will be those that
involve our whole body, activating as many of these intelligences as
possible, working together at the same time.
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This is why the theory of Multiple Intelligences has been so important in



the development of drama in education.
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When we use drama in our teaching, we find that we are always engaging
multiple intelligences.
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It is because drama involves the whole person in the experience of making
meaning.
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When children are using their bodies, their emotions, and their cognitive
functions all together in the learning process, we find that their learning
is deeper and more enjoyable.
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Let us look at some specific examples in teaching.
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I understand that you use drama in your teaching of languages.
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Perhaps you ask the children to take on roles in speaking sample dialogues
in order to learn new vocabulary and phrases. This is an excellent practice.
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You can take this farther by involving their whole bodies.
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Using vocabulary that connect to emotions or action words, you can ask
two children to speak the dialogue, while two others perform the dialogue
as they hear it spoken, without using words, just using their faces and
bodies to express the ideas.
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Then have the children reverse, and those who were speaking will perform
the actions and emotions with their faces and bodies, while those who
“acted” the dialogue previously, will now speak it.
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You can complete the exercise by having the children both speak and act



the dialogue at the same time.
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The class can discuss which ones were most believable and why.
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Australian scholar, John O’Toole in his book Drama and Curriculum
has noted that: “studies of student participation in language classrooms
have shown that teachers normally do about 70% of the talking and
perform twice as many interactive acts as the students...”
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If we use drama to help us create learner centered rather than teacher
centered classes, O’ Toole suggests, we will be able to reverse this statistic.
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If we wanted to extend the dialogue exercise and make it more complex
for older students, we could ask the children to create characters for
themselves and make up their own dialogues in groups, connected to a
subject or a story that they create for themselves.
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Each person would be required to speak a minimum amount of sentences
during the group’s exchange, depending on their level of ability.
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After they have created their dialogues, they could then take turns
performing their dialogues for the class.
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This type of classroom activity supports their imaginations, and requires
the students to apply knowledge they may have learned through more
formal classroom training in new and creative ways.
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They may end up having to research more advanced vocabulary, because
the 1deas they may want to express may be more complex than what is



offered by their textbooks.
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It may demand more of them, but they will become more involved in their
own learning, and if they make structural mistakes the teacher can help
them to find the correct phrasing.
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As John O’Toole states, “the ‘as if” world of drama offers opportunities to
practice and rehearse languages in ways that mirror the unpredictability
of language use in the real world.”
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Creating situations in which children can work “in role” can be done
in many ways and has many benefits.
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If I am playing a role and I make a mistake, it is the character [ am playing
who has made that mistake and not me.
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Therefore, I can feel greater freedom to try things out and not be restricted
by my own fear of public failure.
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When I was a child, I always felt this fear in my mathematics class.
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Now, of course, we all have calculators on our phones, and many children
might ask, “Why do I have to learn any math at all? I can just use my
phone.”
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I don’t know if your students are allowed to carry phones with them

throughout the day, but I do know that if students do not practice activities,
they will not be able to understand them.
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We can involve our students in group drama experiences where they can
practice their mathematical skills at a variety of levels in an enjoyable way
without using their phones.
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One scenario I would propose, i1s to turn your classroom into a
marketplace.
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Chairs and desks can be arranged into booths and stalls.
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The teacher can break up the class into groups, helping each group to
develop their roles and their objectives for the exercise based on those
roles.
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Half of the class will be selling goods and half the class will be buying.
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Preparation for this activity would include an arts and crafts time when
the sellers will create objects for sale out of clay, cardboard, paper, or other
casily available materials.
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The children who are doing the buying will create their own currency by
using a special stamp of their own design on paper strips, each child
receiving an equal, but limited amount.
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As they create their goods for purchase, perhaps some students would
decide they wanted to run a vegetable booth and would make models of
various vegetables out of their craft supplies.
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Each group of sellers would be free to choose what they wanted to sell.
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Each group of buyers would develop their own goals as a team and write



them down before the market opened.
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Some might be coming to shop for their families with a limited budget
that would require them to make careful choices.
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Others might decide to come to the market to buy fish to cook in their
restaurant.
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Students who are selling items have the freedom to determine what prices
they will set on their goods, and of course their goal will be to make as
much money as possible.
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However, students who are buying will want to purchase as much as they
can, using as little of their money as possible.
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When the market opens, each group of buyers will be free to move from
stall to stall, determining what they want to buy and how much they want
to pay for the items.
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It is possible that the sellers may convince the buyers to purchase items
they had not planned on buying.
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It 1s also possible that the buyers may not want to pay the price that the
sellers are charging, and they may convince the sellers to drop their prices.
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As with a real marketplace, the outcome of any exchange is unpredictable.
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After each group of buyers has visited each market stall, the scene is over,
and each group reports back to the class what they bought and what they
sold, and how much money exchanged hands in each transaction.
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In this way the teacher can assess whether the children used their
mathematical skills effectively.
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This kind of dramatic activity enables the students to use their
imaginations within the limits of the exercise and with the guidance of
their teacher.
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If one student makes a mistake in multiplying the number of dozens of
clams he is purchasing for his restaurant, his friend, who is also buying
supplies for their restaurant, is there to help and make sure they are not
cheated.
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The students also develop their ability to work in groups as a team without
direct supervision from their teacher.
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In this type of drama-centered teaching, the teacher becomes the
facilitator of the experience, rather than dominating the classroom as the
point of focus himself.
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However, large group activities like this can sometimes be difficult to
manage within a small classroom.
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There are several techniques you can use, and perhaps you are already
familiar with some of them.
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Before I create any group environment with students, I always practice
the ability to “freeze” the group.
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I teach this in several steps. First, I move the desks and chairs aside and
ask the children to move freely through the open space without touching
each other, and try to “fill” the space equally so that no part of the floor
will be unoccupied at any time.
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There should be no pattern to their movement; their walking should just
be random.
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At various intervals I call out “Freeze” to stop the movement, and ask the
students to see if the space has been evenly filled, or if too many students
are bunched together in one area.
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I then ask the students to continue to “Fill the space” and resume their
movement.
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This exercise does several things. First, it teaches the students that when
the teacher says, “Freeze” they will all stop what they are doing.
FERXANGRA T, BaEZEM T JUEHE. B, IR G IREE,
BN “UREE” W, A S AR AT IEAE R

Students may become excited when they learn through drama.
FEXES AR, A AERE SRR A .

This is not a bad thing.

I8, EAR M EH

We want them to involve their bodies and their emotions.

A7 B2 S AR AE AT RRRI T BN e 4 B O RN

But a teacher needs a tool she can use to focus a classes’ attention back to
a common point.

B, FMFHE—FMIE, wREAERER .



“Filling the space” also teaches the students to be aware of each other’s
bodies in space, and to find ways to move freely in a room without
disturbing one another.

Hk, AERANES P EAWESGER A h AN, EATIH
HA NI OL TS B E %3 .

Simple tricks like these make it possible for a teacher to let groups of
students work together, without direct supervision, simultaneously, and
still be able to return their focus to the teacher when it is required.

R ] B 35 75 1T DA Bh 22 I BB A i AL SRR G 5)), - RIS Rk
M Re AL L ZE N ] 2 A TR T

“Spotlighting” 1s another technique that a teacher can use when

creating an environment in which many children are working together
freely at the same time.

“TOGIT” RFURAERRI TR Ev] DAE AT A 7y — MR, e Rl Bh#
ize 25 aliE—A B S ERIHE,

Spotlighting allows the students a chance to see each other’s work and
take inspiration from each other’s ideas.

i ROCAT BOR RELE 224 T R R G B H A [ 22 1 0L, k2R R
Il NFT, M ARIANE TR BRI, JFAERE 220y
ZAEATHIE BN HEFE o

Here’s how spotlighting works: While students are busy buying and
selling items in their marketplace, the teacher can call out “Freeze” to stop
the action.
RICITHBORZXE K BN E AT ESLSEY S,
ZIMAI AL “Rg:” KREHF 2 ERAT S,

The teacher explains that she will be placing a “spotlight” on each group,
one at a time, by pointing to them and calling “Action.”

&P RZIMIR AR, N HATSAIRNECITH, e
Ve U — N MEOCAT AL, REX RICIT AU,  “ITHIRiTsh” .
Each of the other groups will remain in their place but watch the action of
the spotlighted group.

X BRI T AL, HAh i H B AR L IR SO AR AT 30
The teacher will allow the spotlighted group to continue their activity as
long as it feels productive.

REFOCITH — BIRFFIRIRAIGIE /7, #UMn] LLLE R GAT 4 4k S Ath
ITHITES) .

Then the teacher will call out “Continue” and all the groups will continue



their separate actions until the teacher decides to repeat the same
spotlighting process with another group.
MELTERNAT G, Byl “4k8L” , XIS BTA /N AR 4k 2L ik A7
AT ERAEM F . BRI A JUE iz RO R, /N4
FAFIEFEMEZME 5 — D FOLIT 4.
After the spotlighting process 1s complete and each of the groups have
shown each other what they have been doing, the teacher may allow all
the group activities to continue for a while, and afterwards, conduct a
reflection time to discuss the new ideas that the students were able to see
in each other’s work.
B BT NG G, AN EA R 7SR S, A0
] LR /N RS sh AR 2L — BN ], Z )5, 2Z2IM 5] S U8,
I B eog B A8%, AR A 22 4R AR B AR R = A B =
XAk AL NHAR R 2 5 E52 ).

This way of running a classroom allows a teacher several options.
WO AhPREETES],  Z M il DARYE A2 15 DL R 6 2 AR 1
The teacher can remain as a facilitator, outside the action.
ZUM AT LAk FAA T 2 AT N
Or, the teacher can take on a role herself and become a part of the activity.
B, BUME AT IS S R s A, ORI B —E )
[ understand that you use this technique here in Chengdu.
RNTE AL RARRATTA & AL A XM UM AR B BOR
As you know, by becoming a character in this world, the teacher can
choose a different status relationship to her students.
I ZITARA R R M, HOm ] Lk 5 2 @ LA R B 4 52
£
She can choose to intervene as a character who needs help or information.
ZIMAT DL 3 N 3K R 223 Bl AR B RAHE B M
In our marketplace, for example, perhaps she cannot count her change
very well, or she is not sure she has enough money to buy the items she
needs.
Bltn, EFRMTIZES T, ZIA AR — DN EHAZ R A
BEH T AN — A B ok, ANFIE R4 A H AR SK 2 A8 2K
HIZRPE HA
Then the children become the experts and use their skills in math to help
her.



SR G AT AT BAREOA & S35 A R ARAT T B0 15 Re R 35 B AN 55 4 .
I am told that you use this technique in your teaching, but I wonder if you
have tried it in a large group setting, in which students are involved in
various ongoing group activities while the teacher circulates among their
different groups.

iRl EH P 72T ARGXFEAR, HIRAERBIRA]
& BEAE — D EEIN KR B FA s s 2l X R ik, AR 2 A
25k, EARP/NIFAELES, 12 EXAEEREF
TFEAS TR BN AR e e 3 AT 220, BB 2t

Some teachers may be concerned that they will lose too much control

if they allow students to carry out improvised dramatic play in
autonomous groups in an environment such as our marketplace example.

— LT A BRSO A R SO VR A AT 2R AL T FRATT NI I 21
AR R ARG 5, RE 2B 5 K%

This convention is actually much safer than it sounds.

L SIZIZARE B 2SI it b >R B P b SR 22 B R 45

Students enjoy dramatic play. If the teacher and the students set up the
rules of the exercise together, the students will be careful to play by those
rules.

FANE AR S, W H R ARSI — A A B
5, A2 /0 38 B (R P X1 5

AN R JEE B A BRI A 2 A SR RS R, IR S A R R
SN2 B R HE ST X Le ]

Often, a teacher can be more effective in guiding the exercise by
participating in role, rather than intervening to stop a drama’s progress.
WHEEOLN, BoOial PLE T AN T A ok 515 R B ik,
A A 1R R B A B2 16

And the rewards for this kind of collaboration are many.

RORE R B 2 A B A A IR 2 F Y

The students’ level of focus will increase as they are using their complete
thinking, feeling, and emotional selves in the solution of the task at hand.
FAETERT ARSI T, 1 E iz AT B 4E . B
AE FAE R, X AR THbAT B = K

They will surely have much more fun in the process of their education,

and rather than become disrespectful of their teachers, on the contrary,
they will most often feel a new bond of mutual respect, because their



teachers have trusted them to become partners in maintaining a fictional
world together.

FARE WA IR R T IRGE 2 H Rl R R A A
RANEEAATRZIN, A, AR 2 R E AR, DR A R
TS B AR SE R 4R 47 XA BB A B T RO ER A, AR ATTARAS Bt
R RINGTE | 3

Once you have established a convention like the market place, you can
adjust it to fit various ages of students and various sizes of classes.

— BRI BT S —RERIES), RS0 AR XA S AR EARYE A
[7) B A BOFIAN [R) N HE 0 B 3

If your students are more advanced you can give them the challenge of an
international market, where buyers and sellers are using a variety of
different currencies.

WERARE 24 B2 e e T ARIE S AR ARG, B AR AT A4 AthATT 58
ZHIPREL,  ARAT BT %A [ B B2 T R BEAT 3K 32

How much will they pay in Singapore dollars for something that is being
sold in Chinese Renminbi?

an R A R e N BT ORAR AT 0, 84 B B sos in 3 i 22 % /b
Belig ?

Your own creativity can inspire you to create a wide range of scenarios
that will fit the needs of your students and provide them with challenges.

R ENE F1 2 bR B 2 RIKE O B 2 IR AL fa RO 4a 2R 4R
(S A GNESTL7E =

But don’t forget to first create the physical environment of your
marketplace with your students.

-2y, AEE T EG AR MR EAN
TRyt AR, FAEG B — P P i A
They need to invest in helping to create the make-believe world in order
to accept it.

AT EMK K — R ik ARG BT 5, XA A
HE B I b3 A2 XA FE R T 5

So take time to allow your students to decorate their stalls and create the
items they will need for this scene.

LA, VB eS8 I TR) LE AR (1) 2 2 25 B A AR ATT R S 57 5 1S A AT ] 75 2 7
Y o

We could also adapt our fictional market place to the teaching of



language.

R 1 AERRENE S A A &4, FATE AT BUREX A T 8RR B is I AE
(ER=ECLLP

What if the subject to be taught was English, and the teacher decided that
the marketplace was in Australia?

WERAREEA R RE B R AT, MARIE TR A e AT, 3K
XATEN B A ?

All the students would be “in role” as Australians.

XIS T () 5 AR A A R RN, 33 N BB GX AN A
They would have to use English while they did their marketing.
FAATIAE SE S B AR o 5 B BT

Setting up “Process Drama”scenarios for students in which they interact
with each other and must actively participate together in creating and
developing a dramatic reality has proven to be a highly effective way of
teaching languages.

RV E B 7 S Reik A R iEd 5 A T8, Bkt A
BTGB BAEE R R B SN XS ILSERIRE T, XA R C AR
I 5 5 SIRAE B

In the previously cited book, Drama and Curriculum, Madonna Stinson
reported on research she had done in Singapore, where English is the
official language of instruction in the schools, but for most of the
students it 1s their second or even third language.

FEZ AT BIR “ X5 PRIE” XA +5H, Madonna Stinson #£ £ | fth
FEFOINI PRI 7C . AEFINRAE R AR E T #A S, BXY
TRBECAARU, FIEHSZRMNINE IESEERB=1ES
Stinson’s research involved four schools, all from the lowest academic
level, each providing a class of 40, 16-year-old students for drama
intervention in learning language, with two schools of the same level
providing control classes taught by their regular English teachers in the
traditional manner.

Stinson HBF 7RI K WU PT#AL, IR 2RI PR PP AR 2 i IR, X
PP s 17— 40 N—BER)SAE, IR RMEAE 16 % /%2
Ao EAEI T ERAER TS H5RRITESIE 5 7 > IR .

The four classes participated in 10 hours of process drama activities
devised by the researchers and taught by local drama teachers.

B 7K VYANEE, IEAT AN R A A B A A A FRARAT TR 3 DT 2



I AR S 7 SRBOZ O R BTG . TS DA BRI 2 1 s e N
S TH I 1 R R BOM PR B 10 A/ B R TR RS S
These drama activities had a strong focus on oral communication and
included activities that encouraged the students to become more confident.
XL RGBS ER Re s F A IRMR 218 S AR, HFEE TIRZ
F 7 S S T IS NI
The question the researchers were asking was whether this way of
learning would give the students insights into the relationship between
context and language, and enable them to link the language they were
learning to their own lives and to the world around them.
WFFEN RAEWT FURT S A )R, AR TR RITE s & B Re ik AR 5
RN | i 516 5 Z AR R &, IR AT BE U R A 1 Bl 2
55 H CRYAR R 1 R R
All the classes were pre- and post-tested using a standard Ministry of
Education exam.
Z 5 FCRI N AN B AR 1 F0E B AT 2 A
The results showed a significant improvement in the exam scores of all
four drama classes, while the students in the control classes showed no
change.
W e, Bhai e, P A2 5 e 3 i HEZ ) 2% il
FRGUNAH BAETR G, XS R A B 2 A A AR 4L
Stinson tells us that, “In addition to the improved test scores, the students
and the teachers reported that they noticed increased confidence in spoken
English communication, greater enjoyment of lessons, and improved
relationships between the students within the class after their work in
drama.”
7RIS, HAEMENER R, @IS IREES, 24
FEREAT Seil DA I < A 85, IR _E15 258 2 IR,
[ B A2 8 JR R [ 2 22 ) B 5% 28 A B R 58

Of course, our marketplace is not the only environment we could
create. The possibilities for curriculum are really endless.
AT 5 21 ) T SRV sh it R e v —Flr, BB R 20Kl — £
AR BT REME R T B R, AT LI 2 K 6iE.
Drama serves as a perfect link between the various kinds of intelligences
that are developed through the different subject or curricular areas in
schools.

AR REIE S A R R JE, e B & ARl TRl & . RN tBoyk e



HR R Be ROt 7 AL
In the Poly Prep Country Day School, the school where [ worked for many
years in Brooklyn, New York, we have a cross-curricular, “Ancient
Civilizations Festival” for the eleven year old students in which drama is
used as a specific art form to bring together all the elements of the
educational process.
AL 241 & TR Poly Prep /E L F R TAE TIRZ 4, TATA—4
N 11 222 AR B s S AR E i ATl i AT,
Z I REEMAT I B2 B RN R AR I F Herb, XA s sh e AT 19 gt 1 —
METHT 5.
Every year the classes study a different civilization from the ancient world.
B A B B FER AR DT TEA R A AT
For many months they learn everything they can about that civilization’s
myths and literature, the structure of its government and society, its music
and art, its architecture, its religions, its industries, its means of
transportation, and its food.
RAES ATV, AR, A 7R T IRIX
FHORHIFRIE AN LS, BUMAMAL 45, SRMZR, @3, FH, LT
Ak, A TR PR B 5555 B — DT RNl
All the teachers from each separate domain contribute to the learning
process: math, science, history, and language.
BN PR ZITE S 52 XAES S, il w AR 8,
Fhe, P SERIE = 5 5 TR B
The culmination of this unit of curriculum is a performance piece that is
created each year by the drama teacher in collaboration with the music,
art, and dance teachers.
Emsh i RE, KRS ERSS TR, SARMBEREZUTE1FEH
W AR AR R
The drama teachers at our school are trained in helping students to create
their own original material for performance, a technique that we call
“devising.”
FRATTERR PR R 2 R e 2 551, A AT RE S Bh 2 AR G A AT 1B 75
FERREMRE, XS BT om A AL AT G 2

When children are offered the opportunity to devise their own material
they learn how to be creative thinkers and how to work well together as a
team.

A TAIANL A EAMEE B SRR R, AT S A XA
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In addition, they develop strong problem solving skills and the ability to
express their ideas effectively.

Besh, EXIE AT, AT R T 9 K B R U e AR RR
ik H CAEVERIRE

Jessica Hoffman Davis, the founder of the “Arts In Education Program”
at the Harvard Graduate School of Education, underscores this capacity
for arts to encourage creativity in her book, Why Our Schools Need the
Arts.

SR FHE MR AR “ZAREE IR KAIEE N Jessica Hoffman
Davis fE4ll “ AN ATREZAR” —Frhamif] ¥ ZAREREIE )
FHIE AL )&

She says: “The arts enable students...to experience their own ability to
invent and carry out change. (This) imagination...may serve students well
in non-arts subjects, for example, in imagining alternative approaches to
a science challenge.”

wi: “ZORRE ARG B H O AIIE A SR R RE T
SARBERH AR E CRER T, JFReik A S 4F S
AREHIFH, 2 ZAREEIAATE TN & 2R R Ph, B2 H
TR N k. 7

The skills children develop after learning how to create new performance

pieces together are skills that directly contribute to academic achievement
and are crucial for success in any field in the twenty first century.
A AHE R R 27384 22 i 3% [R] 61 18 22 T8 A3 A% =57 31 A 15 RE 2 ot
AR T2 ML O ARG BT o At AT HE XS] o 22 3 i X 2e 5 e e —
— 120 P 7 A SR BE B

There are many ways to devise original material with a class.
AR LA 2 Fh 07 ok AN A 2 X i A B e 2 B =4
The creative process usually begins by identifying themes that can serve
as sources of inspiration from which to build a dramatic narrative of some
kind. Here is one way such a performance could be built.

XA AR — AL — A RO GR, 285 FEAS W B3 JH A e xie Jel
PR . 15 NRIATPRE — B REZEAMNTLRE L RE.
Let’s imagine that we are working on our performance for the “Ancient
Civilizations Festival.”

DAELEBAPRE SR — T, FATEAEN “CHACTT” Rk AT i
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The class should take place in a room with as much empty floor space as
possible, so the children will be able to move.

KR HE B NAXAE — DR AT B B2 (] P AT, XA TATA
ARG 1) £ BB

The drama teacher takes her class and divides her students into groups and
asks each group to identify three themes, ideas, or incidents that spoke
most powerfully to them during their studies of the ancient civilization.
KRB0 IR A0 LA, IRk BN A AT T ZE AT 5T
E ARSI HABAT T B A R 5 IR =AS TR, AR A A

After some group discussion, each group is given large sheets of paper
and asked to write down their thoughts and images based on these themes.
NN RE, FPOHASED] R, TSR]
JIT i £ ) T L SE AR B0 S T ARATT A ARV R E R AR SR B AR

Each group is then asked to combine and distill the material on their chart
paper into one essential image and create a “tableau,”a frozen sculpture,
using all their bodies together to create the scene.

BT READNHE 2 HABATE R S R RM I — AR
B, R HABIFTA N MATTH S ARG — A e 4% T

Each group gives their tableau a title.

B AR S 2 AT T 22 % L D i 44

The next step is for each group to share their tableau with the rest of the
class and the class discusses each frozen scene, reflecting on what they
saw in each scene and how each of the bodies of the participants
contributed to the scene.

% TR LR RSN S PR B FoA N 7 = AT B e M T, SRS
APEZR N BN A% ], 757 £ A% 1 [ AR AT A0 21 1 L8
HARERINE, B NAEIZ A 1 [ P AL G AT 2R
What is the complex message that the tableau as a whole is
communicating?

A AL TE G AT 2FEHE R, B UCE T AR ?
These observations by the class are written down by the teacher so that
they can be remembered.

ARG BT XS R AR il ROk, XRER AR
AF L IR L N 25

Then each of the groups i1s given the opportunity to recreate their tableau
and practice having the frozen tableau come to life.



FENT B Hefth R 22 0 W e, BN A L2 A 3 At AT] B S 1
I, 28E, REIMEIEXA e “EER” .

Video

This movement should arise organically from the original positions the
students were in, and it should be the natural next step of the characters in
the tableau when they are “unfrozen.”

L I T R IX — 28 NAZ e AR B PRA, S A sl A e A i i S A AL B
b, EWRRIRERIRS)E, JTaaMEfE, k.

They will then share this “coming to life” with the rest of the class. This
will lead to more discussion.

N RPAS MY 7 ZIX A IMER I, X5y E s
2 RZEAT .

What story did the actions tell that came out the tableaux?

XLV, A BNAE B [ SR A LA AR R R e ?

The class can decide which of these images and movements might connect
with each other and how the actions and images might express what they
have found most powerful about the particular civilization they have been
studying.

A AT DUOLERAN B2 — N X Se g (AN A G LA AR IR AR
SR JE X B i AN B A 3 B A R IBAATIAE 52 21 B AR 5 K B AR
HH HTE o

The skilled drama teacher then helps the students to weave these images
and actions together into a dramatic scenario.

A 2256 1R R R 0T 2 5 B 2 A X L ) AN S AR 2 B — A AR
=N

o

The students develop characters for themselves from their tableau scenes
and make up dialogues based on the action that arose from their still
sculptures.

AT AL QAT 2 A% 1 T ) A AR R Ath ) = B R L B3
H T AR SR AN o R ARATT AR X AN R v 45 € B 0t
TAIE)E .

This cross-curricular project can be developed further if dance and music
teachers work with the drama teacher to help the children incorporate
dance and music that might be typical of that ancient culture and that
expresses the ideas and feelings of the dramatic scenario the students have
created.



UNER SR AT 2 SR AU B BR AR R 22 IS4, — e Bh #7049 e
REEE OISR o, — B B &1 R OE Rtk NP4k
PASRRSZ R ZREBAN & AR, R4 3% AN 5 2R H0 H sl mT AR SE IR N
Our students made their own costumes with the help of their teachers and
parents, and made the stage set decorations for their performance with
help from their visual arts teacher.
PATHY A EAE 2 A KA S B M RIE 7 B OFE SR S0 A R,
FHAEM G ZARZZ IR B N 1 2% & 2801
We always show the finished performance to our students’ parents as the
culmination of the students’ work on our “Ancient Civilizations Festival.”
Each year the performance is different.
BERMNASAFAEFKEATRE, KR EHERCH T
o R RRIEANS A
There are many different techniques our drama teachers use to devise the
pieces. This example is only one of many ways to create a piece.
FRATE X o] 2T 2 56 FH P 22 AN (5] B R R B G R SR i
R 4515 2R 8 AR 22 1 o R L —
However, each year all the teachers collaborate to help the students have
an immersive experience in the culture they are studying.
BRI T A 22 I 2 — e 3 B 2 AR AR AR ATTHE 2 20 T 3R 15 B il
S5 R AAR 6
The event always culminates in a feast that the students have prepared,
with help from their parents, of foods that originated from the civilization
they are studying that year.
FANSERX RN, #E ALK 5 Tl T 78 B9 A8 SCHE
FB, WA —DEE, ZXADHACHT SRR RE ik F
R

Chengdu’s history is so rich, that I could imagine your students
building wonderful performances around many of the historical events
that have taken place in this area.
JICHRAE A 1 SR AS A B3, Fr] DU BAT RN T 22 28 v] AR 3R
XA X A I VF 22 P S S B AR 2 K5 R B R T
The story of the creation and building of the Dujiangyan irrigation system
and flood control project by LiBing and his son during the Qin dynasty is
certainly one that really captures my imagination.

ZEUKRIA IR ) L5 2= 513 B] 2t 3 A9 HE e i AR S AN B T3k R R e =9
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The achievement of the engineers in those ancient times is a never-ending
source of wonder to me.
A AR AR I AR H 0 el Bt — ELEf A2 — KB A 32
If you wanted to teach this historical event, one way to make it very real
to your children would be to create a dramatization, with your children
using their whole bodies to recreate the event.
N RARAEE A P SR s A, IR A — AR ENE B 2 — A
BEILZ T RS H LA T, &I A5 DR E
GG XA
As I was thinking of how I might begin work on such a project, the most
striking image that came to my mind was the image of the Chinese
engineers cutting a channel through the hard mountain rocks.
A AL E A EIXA WS AR RNE SN , AR o v i 7
F 1) L A0 =4 A T A T B L T 1 T
Gunpowder had not yet been invented in 256 BCE but the brilliant minds
of these ancient engineers solved the problem by first applying extreme
heat and then applying extreme cold to the mountain rocks, finally causing
them to crack.
FEZYTUH 256 SE K2 B HOx BT IR, (HIXEEIEHT A & AR E
b et AR L AR I T LR LR
They were then able to carry the rocks away and free a channel for the
waters of the Min River.
P AT T e A0 A T I 4 RV It — 2 /K38
This event could be staged with young children arranged on a large three
step platform, at various levels and in various positions, some lying, some
crouching, some standing, all of them linked together tightly by their arms,
immovable to another group of children, playing the Chinese engineers.
AT =2 F &R ERX N s TN, il
EARKE R ERAFRNE . —SZ 7 0E, —S s, —Suh
H, BIE &R E B EEMI, JHEE SR ERTFAS).
The “engineers” might take stage prop hammers and mime trying to break
up the “rocks” but of course, it would be no use because the “rock”
children would remain solid and unmoved.

T TN HEEGE RSl “aa”, HEA, i
A E A, “ama” R %),

Then the “engineers” could take ribbon-sticks such as are used in dance



and dramas and use them to symbolize the elements of heat and cold.
R AATAT 2R & AT SRam A ml o i i ey, e
KBTS AL -

First, blue ribbon-sticks would be swished over the “rock” children in a
choreographed pattern, then red ribbon-sticks in a different
choreographed pattern, several times, until, one by one, the “rock”
children would begin to crack, making loud cracking noises as each of
them did so; releasing their arms from each other, and separating into new
positions on the step units.

B, SRR esmiE s f, R TaEE—
FhoE AL g e, & iil— s — e iR s,
LA EL . e a Nz rites a0t Riiahn
ZOTHI RS, AR IR BAR SR 5 £ B — 58 G ubhi,
From there, the “engineer” children could assist the “rock” children, one
by one, off of the platform, freeing a new path for the water, played by
another group of children, hidden behind the stepped platform, who would
rise up at that moment, and come jumping down the steps, representing
the water flowing down from the mountains in yet another kind of
movement pattern.

MIX IR, $0iE TR m] BA— A — S Bhin v s A 1Y)
ZT BTG, RWRAEE T AAMERE Ak, NI — %88
IKEEABS 770 00— ARG G HER R XN, HATIBkE 71—
e SR H 375 PLMERACER AN Ll B35 7T SRS s (0 7R) 7K

It 1s important to use music to support a scene like this. I would give

simple instruments to the students to create sounds to accompany the
actions.

SR, B ORAERX R b ROy B . g A A AR A — L ]
R AR GIEFEZE

Perhaps they would create a theme for the mountain, illustrating its
strength and permanence.

AT AT B 22 9 LB IE — A RS IR, DA L& () 77 B A S A
fal.

Then they would use percussive sounds to accompany the futile efforts of
the student-engineers, miming the use of their hammers, attempting to
break the rocks. The mountain theme music would return, unchanged.

B ROR, T R SR 2 Y Ry ORGP0 TN SA2E, i
TR 2 R B e e A, (B AT fe 28 A RE T o
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Then the student-musicians would create a theme for the idea of cold, and
the “engineers” would gesture with their blue ribbon-sticks to this music.
RE DT E R EZNREAD TR EME D EEE R, HETA
27 A 2 FH AT T ) €0 2 SR 5 3T
Different music for heat would generate a new kind of movement by the
“engineers” with the red ribbon-sticks.
RIEASFE T —FAE B F R, 9T AR E 2 A FE B SFA
ARGRE &GP ST Wer el
Finally, the “rock™ children would make their own loud cracking sounds,
and the student-musicians would play a new theme that represented the
triumph of the engineers.
wJa, PHEE AT 2R B, AURACSRETT, X 75T
FOARH A SRR W o PR s A SRR & R

[ am an admirer of traditional Chinese opera in its many forms, and
you may see in some of my staging ideas the influence of symbolic opera
techniques.
PAR B R AU E AL Goeth, Mo HAR B BER 23N 55 & HUH
BARZ RALIESE & B B2
While I deeply admire the skill that years of practice has given the talented
actors who train in these art forms, I do not think that their methods should
remain off-limits to the rest of us.
FARF R X ARG I 26, FIRFEIIR, 4R E
G, BN YIX EETTIE A R AN JR FRAE T 51 A Ve [
We can adapt techniques like this to younger students who will enjoy
acting out scenes with their whole bodies in this way and do not need
years of training as acrobats to do it.
TATAT LR X LRI H BE R A S b, AT R =52 F XM
J7 BCRBEAT A 5 DR . AT AN TR EAR T LI B — R 2 E
R a4 e KA X 4015
My simple preparation for children to create a scene like this would be to
begin with “Filling the Space” exercise.
FEALZ T IIEIE M AT, R —sefa s, XL
HERS 22 IR TR 22 [A)IX N R 2 T8
As the children moved through the space, I would first introduce them to
levels, asking them to “Freeze” and then find an interesting position at a
medium level.
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The only requirement I make is that their position can be held and
maintained for several minutes without moving.

P IR TEB) IR Y HME— ERE, AR BT A B ERe ik
A, HZEJLT S,

After going around and praising their work, I would ask them to continue
filling the space again.

FA R R, e ERIEA T E IR, N RIS ARATT4E
AT IZ A AN HIX AR

After a few more seconds, I would next ask them to find an interesting
frozen position at a low level, on the floor.

T =B, Wik AR b — M e B .

Again, [ would go around and praise the variety of poses they had chosen.
Bk, e RB AP IR AT 5 A i3

Finally, after they returned to “filling the space,” I would continue the
exercise by asking them to find an interesting position at a high level
perhaps on their tip-toes.

s ARSI (8] B4R ], IR IRIR S LEABATTEE A —
e ME e AR B

The next step in the exercise is to ask them to create an interesting position
with two other children in which they are sharing their body weight
together in order to maintain their common position.

Z W N BB E S AN T EE, RGN N EER
HIBE, ERXNIHEPZTATEMBAREE, ILFEEMIEE, DL
RS e AT 108 B Bl A

This should be done at low, medium, and high levels.

AR 0 K, AT R AT

They should be free to work with whoever they are near at the moment
when I ask them to choose a position.

APALZ T SIERS, AR 1% 2 BE B 3t AT 5 i BEALIG AL
IOPN=X (S

Now the children are prepared to create their own mountainside structure
as rocks, and they will be able to arrange their bodies themselves, because
they now have experience making interesting physical shapes together



that they can maintain over time.

DAL TN CE s i s A RS, 1 H AU S 2 ReiEhlir B 2
WS4, RO BAT S & m] DA— & A 25/ E B3 A R ) 5 M gAY

R R A B .

In this kind of creative scene-work, it is most important that the teacher

refrain from placing students’ bodies in positions herself, but allow the

students to find their own positions and create their own “mountain.”

FERXMANETERTES) T, REEREZIMAE LT A M shiE,

BBk, KRG, BIMELE AR ST ZOR
H A7 .

If the first attempt is not fully satisfying, the students will have fun being

“cracked” apart and finding a different position the next time.

IR B O3 IS E A R AR, ST MBSk —#F

ST IR 5 FAL 5 4 [F] = E A E T £

After rehearsing several alternatives, the best looking position should be

the one that the group decides on together, and they can keep this for their

final performance.

ERmZR A Ll E, 3tk s EHAS s —4H, R)eXA ik
s VR R BE BE AR R =

Creating this one scene could involve an entire classroom of children, all

of them learning all of the roles of “rocks,” “engineers,” “water,” or

musicians.

QX RSB S 5, A AR “an”
ST, KT SRR A

The teacher would only divide them up into the three separate groups to

perform it together once they had all had a chance to experience each of

the roles in the scene and contribute to the material.

MRS L 5 B A R g SR I B S TR,

ZIMEt =t A N = H AT 3R

In the process of creation, the children should have the opportunity to

make their own choices about what kinds of movement, rhythms, musical

pitches, and sounds they want to use to tell the story. This way, the scene

truly belongs to them.

FEEME AT, Z N ZA Pl K& IR S BT 21 sh 1M
e TR ARIE A ST, BHOrikE, SE2E R
fro IXFE, XERREIA FAEE TARAT.
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Children can make their own ribbon-sticks, their own costumes, and even
their own instruments.
Z AT BLE Sl EEE P AR B, e, LSRRGS
Different classrooms could be assigned to create different scenes from the
building of the Dujiangyan irrigation system and they could all be
combined into one large, all-school, “Water Releasing” festival, with
older children creating their own dialogue in more prominent speaking
roles.
T e G ARTLHEVEME R G I 5, 36 LB ERCKR AN — IR
IK” TR, BATTHER T AR F AN [ B Bk B AN [F] B 175 35
Clearly, a performance such as this would take time and space to

prepare well.
AR, TXRE R B TR AR 2 I [R) A0 25 ) R AU HE 5
Some parents and teachers might ask why they should take class time to
create performance projects such as these?
A LA T R] B 23 1) AT A £ FATTEE Y RIS TR] A 3 6 XK fal iy
R 2
Of what value are they in the education of children?
XETEX T T A A E R e ?
We don’t intend that our children become professional performers, so why
waste time on such things?
PATAFTFALTAT Z 7 Oy R B, D9t 4 BRS8N TRl AR X
LB e ?
For the answer to these questions, let us return to Gardner’s theory of
Multiple Intelligences and remind ourselves of the power that comes from
teaching techniques that combine all the human intelligences together in
one, embodied learning experience.
PRI Z X L), AR Gardner 2 o REELRIE, £ 0%
REHIRTRERIRAT], MR Ak S A Sk [R]is H 21 2 A RE i) 7 ) AR I
REfR 7 e T B
It is a simple thing to say: “if rocks are submitted to certain temperatures,
they will crack.”But what does this mean to a child? Or to an adult, for
that matter!

“CHE AR B R IREN, AT RIT . 7 IX MR T LA R
Moo AHRXFEE B BRI RO TR A A A = X ? BT
FRAK Y, 2T RR R

Such facts can be read as words or numbers, but have no connection to



the children’s own sense of reality.
E IR EERVR SN 7 K A — A B SO, e TS LE
I AEE Kz, 5 JLEXTELSE AR T K .
However, if learning about this historical event also involves the
children’s Spatial/Visual Intelligence and Bodily/Kinesthetic Intelligence
as they work together in a creative team, designing what the side of a
mountain might look like with their own bodies, LiBing’s historical act of
applied physics becomes intensely meaningful to them.
SR, W AR AT B AR — G 3), 72 780 B i 3 R P it
REA, FESE SHTLIEX AN P SR b, 27 is M 24 H) /AL 58 2 fe
MBI/ B g ge. AT E S Skt — B, XERIT
LI AT AR AAT R B e A AR AR S A
Further, if children are creating their own sound-scape with live
instruments to tell the story in musical terms, this reinforces the lesson in
yet another way.
BEAh, R EZ AT AR HIE B & R, S RUBR R, &%
TN HEZHFE
Working across the domains of the different intelligences, as well as with
the different art forms of music, dance, and drama, teachers begin to
release their students’ creativity.
Bk R RAEAATR Z oo B Be, ARSI BRSO 7 30
KA, ARG ST ORI
The learning experience becomes connected to the children’s sense of
play through the creation of their own, original dramatic scene.
FABIAEE R R, AR I, B
The teachers affirm that their students’ work is of value by their decision
to perform it for their school community.
FARERREATRELMR AR, REITEY, ZIMEESHE
AT S5 AT R A I E
The experience is completed by the students’ sense of pride and joy when
they present their work to their community and receive praise for what
they have done.
S0 AT 2 0 7E 2 S R A, KN 2 R 3
S 3 U= TS NS 3 S I i o< o K N

This brief example I have pictured, of LiBing’s breaking of the rocks
using heat and cold, is only a very small piece of what could be a much
more complex process if we were to actually create a school festival



celebrating the building of the Dujiangyan irrigation system.
TR AT 2 (P AN TR (R0 R 2R VKR A S & 10 5 kA A e .
X R R SR BN I — S DL S AR VT HEE L R 40 3 1 22 AR 1 H
HER ) —AMRANEIES 73, SERR b, (XA H i FE g 2.
Of course, there are many subjects that could serve as sources of
inspiration for dramatic projects.
K, EHRZ EAUAT L4 xR R H Sk R I
Here in Chengdu, I am sure your students are also inspired by the Giant
Panda Nature Reserve, and perhaps also by the fact that Chengdu is an
official UNESCO city of Gastronomy.
FERGHRIZE L, FARAE SO XA It K BB S e AR ) 7 AR RIR 2
QUPEHY R T AR B AR 36 B 2 25 IR B A2 i R T IR R
There are many things to learn about and to celebrate here in Chengdu!
FERARX B, R 2 HYMES S IR 1!
Whatever you choose as your source of inspiration, it is possible to devise
performances that help your children to develop their creativity while
learning important cultural knowledge.
TRRE) RIBKRIERAT 24, FRHAA A% 27 6iE — M Pl
BRI 7 R AT IBIBU3E 77, [N SR 57 3 B2 SRR
Such experiences also create powerful bonds between the children who
work together, and with their teachers who collaborate with them and
guide them.
FEXR R B IR B 2 Py ik 2 5 H A 2141158 R AR SRt
Wik A NI A Y 5 28 SE I

I have seen, first hand, how this kind of work stimulates children’s
creativity and develops their self-confidence, and self-knowledge.
FOR R ILUE 13X Mt il 3 S WO 21 I BNIE /7, B R At AT Y
H A5 O H FINFIRETTHY .
In 1990, I collaborated with my husband, Thomas W. Jones, who is a
musician and music educator, and we created a summer program in the
performing arts at the Poly Prep Country Day School in Brooklyn, New
York.

£ 1990 7F, FKIRFHISLREFE, Thomas W. Jones, FKI#SL K2 —1r
BRFNEFRHAER, RAMEAZ) Brooklyn ) Poly Prep “REH 1%
T REZEARB IR

We began the program with a small group of children, including our own,
but in just a few years, demand for the program had quadrupled the



number of children we first enrolled.

— IR TR R D 2, R aiEERNTE ST,
EAEREILEN, izt A &R &8 RS ImEAHH§
Z5 DA

The program has served as a model for others in the New York area, and
it has been running successfully for almost thirty years.

XATH LA LIX I iEI H, JF HiXANIH 24 izl
17 7 30 4

We worked with a staff of teaching artists, including choreographers,
instrumental teachers, and set designers, and each summer we created five

completely original music-theater performances with five different groups
of children.

TATE ZARZIMEAE, A5 2R8H T, & R ZOM AR st Im,
FFERERBAVI = HEFAR P Z T —EOE LA 722 R e & R
A o
In each case, we started from a basic story and the children devised
dramatic scenes, telling this story in their own way, creating their own
songs, dances, and original dialogue.
FERARET, FATHGE N —DIARHMFEIT G, Ra &A1t
x5, BLE SR bR Z1X A, g7 B SRR, SR8
A&
You never knew how each piece would develop.
PR 7K AR AN T TE RN i B B e o KR AT AR 1
One year, children who were retelling the classic story of Cinderella,
decided to turn the “ball” at which Cinderella meets her Prince into a
“dance off” competition, complete with contemporary pop music,
allowing all the children to show off their various dancing abilities.
A—F, FATERKIERXA 22 B o 220747 2 P R’ 2Kk 4R
SHETMHIER “J857 BN “PRiE7 LIS, RS AT &
A A BT ATERA WL FEBUABAT TR 25 Feh SR EE BE 7
The Prince was the judge, and of course, he picked Cinderella!
ETREA, 2R, MEJEIESE T KA !

Another year, we began the devising process by first developing

characters, and only afterwards developing a conflict for the characters to
resolve.

A, FATHE RAE DA AN N TF G, AR5 B A Y)IE]
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Creating characters for themselves, is often an act of self-discovery for
children.

FEIE NIRRT, ZriE R E iR E 2.

In this case, each member of the group decided to create a superhero
character for themselves.

FERXADRES, DN ERAA N EH S & — A .
The superheroes they each created were based on their own personal
qualities as well as on powers they wished they had.

AT TR AN N B B 2 o T 2 2 T At AT T B S it o BA B At AT
i  BINAJ1E

Creating a conflict for the characters they had devised for themselves
required them to use their Personal-Social Intelligences, exploring deeper
levels of self-knowledge.

oA B CO0E A st R R ZEATT BN - B,
KRR LIRZ I B IR

One young girl cast herself as a powerful villain in this group’s show,
recognizing and greatly exaggerating negative and abrasive personality
qualities within herself that the others in her group found problematic.
EANABE Y, —NMERZZ/ME CBER A IERER, 1E
I AR AR B 1 ARSI BOK B C AR R D R 28 Ak A R
O PE b ot ,  DAE -0l /2 m i At N o 75 0 A SR AN

She was brilliant in her portrayal of the evil superhero character she had
created, and she received much applause and praise for her work from
both adults and from her peers.

(B B Jo B AE 20 2t )3 AR A 0 BRI B, Tt AR R[]
e NS AR 2] TR 22 B B R 2

This positive experience helped her to successfully modify her own
behavior, and she became much less abrasive in her relations with her
peers.

XANSELF BRI B i s DI AE I T B CRIAT Y, T HZ R aAE S
)i NAHAC R AR, AR AR A ZHE T .

She had been included in her community, her strengths had been
commended, and as a result, she no longer needed to get attention through
negative, aggressive behavior.

AN L Jr PRGN, it B ROV AL 5 k% B SR AL T
132 7 %47, Bk, AR 28R, A RISTERAT R 51 )
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When children consciously choose to play characters with strong
emotions, they are able to safely express levels of human feelings, without
risking the consequences that might come from letting out these emotions
in the real world.

HEZTATA BRI N R ZU G RS A G, AT a] DAFE 22 42
O AN RIE AR IR NFRAZ, IR L2 BARORE I, H % 11T
KA FH AR SEAE B S AT FEPoRE TR B85 28 iy SR B J5 2R

John Dewey recognized this need in his book, Art as Experience.

John Dewey W EAMHIENE “HATFIEEFTEEAR” FHIAFX—F
Ko

Dewey suggests that when emotional impulse “takes the indirect road of

expression instead of the direct road of discharge” the effect is to release
the emotion in a positive way.

fih it A RATTTE GBS, WERIAT] “REUR 2 8 75 N2 RIEFATH)
TEGETANE B KR BATTRITE2E 7, FATTmnT DA — A i
J7 A ERETIA TR 25 .
Releasing repressed emotions and expressing them in safe environments
can often liberate children from the desire to engage in anti-social
behavior in other contexts.

1% BB BUS A TR 48 JFE L e M h A X L 4%, AR 1t
W A RAE AT A B, ATt A 2 il i SR DA 1 B R 5k
A N IRIE

When a child can get attention by playing a villain on the stage, he can

focus on other ways of distinguishing himself in his life at home or in
school.

121 A IESE & Bl i B i kAT 2 AR ORVE, A Bl A
T PR BB T b, 2 At VI AR T BV 0 AR 28 A ] 45 3]
FeUe, ARAEDSEAEVE P A 2 BOK 2 HITH RS 25 0, fhlae
52 I RN 1 R IR R B

The years between five and thirteen in a child’s life offer the greatest
opportunity for teachers.
EZTH—Ed, AR+ =SR2 IR 7 HORRIPLZ
These are the years in which the child’s sense of herself, her very
consciousness, is being developed.

KB B] 2 1% 1 R R AT B A KA B B TR 1 E 220 ]



For what is consciousness but the spontaneous integration of all our
intelligences?

X B A 2 e R Be R R B OB, T SR IR £ 0T
B B AR ?

This unique, embodied, human consciousness cannot be replicated by a
computer.

AR 5RO N R R R A R H AL B HI
Experts tell us that advanced Artificial Intelligence may be impossible to
develop unless we can somehow replicate a body for our computers.
BFATERRAT, BRARAIERT DL R 2 v EAL L — A 1
A WHIARAE, 5 AR LEN TR fe it — P rx E .
Without this, the spontaneous series of reactions and memories that are
necessary to drive a car, for example, will continue to pose
insurmountable challenges for a computer.

B A A R RS, N TR RARRBNE i — L5
FR) R B Nz L R A g X —DTAS B FR0 £ R IR o

We must be careful to remember that our children have these precious
qualities that computers may never be able to match: their embodied
intelligences and interpersonal empathy and awareness.

HAVEED, AT A TR LKz AR IC %k A S 5 58 R -
AT 5 AER SR BE S A4 14 N B Tal () [F B0 B Bl A0
You, as their teachers, have such an important task in developing your
students’ creativity, confidence, and self-awareness.

AT, AR NEZTAIZIN, fERFRAAERNENES . BEOMERER
Ji AR A2 B JE EATH .

If you allow yourselves to open up your classrooms so that you are
facilitating a learning experience with your students, your children will

become more actively involved in their own learning, and you will also
have more fun together!

INRARBEST T H O REE, 5] S B2 AENR— 53], X1
Al RN F 2, IR PR 2 1 AR R |
& N K Sonya 2 I HP SRR b i) 70 5, B RS 5il !

(Spoken in Mandarin by Ms. Baehr) Each of you may find different
ways to use the ideas I have presented here today, and this is as it should
be. Your own knowledge of your students and your own creativity as



teachers are your best guides to creating new curriculum for your classes.
I encourage you to continue on this road: to experiment, and to try out
new ideas; to engage all of your own human intelligences in exploring the
world with your students, and most importantly: to have fun with your
students and provide them with opportunities for creative play.

PRATIAE PR BEAS N FR T BE SR B[R] A9 07 3R SE R A RAEX AR H Y
R, i H AR N AR AR A =

TRATTXS 52 22 1 A AR ARAE D28 T it B4 10 8138 0 A2 ARE A A
17 SRl RN

HARH SR TR X SR B4R B5E N 25 A& se it ae JF 2
B TR &5 ORI IR 2 o RE A 2248 — i B IR R A
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52 He KA BIE T L&

Thank you for sharing your time and attention with me this morning.

AR5 O R o = ot (I TR B W 4 B =






