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GENERAL METHODS OF TEACHING

Q.1 A teacher’s personality traits are important to create and maintain a classroom/ learning environment. Why? 

Introduction
A teacher is one of the most important persons in the process of education. The success of teaching does not depend only on textbooks, syllabus, examination system, or school building; it largely depends on the teacher who manages the classroom and guides students toward learning. A teacher does not merely deliver information. He or she creates an environment where students feel secure, respected, motivated, and ready to learn. For this reason, the personality traits of a teacher are highly important in creating and maintaining an effective classroom and learning environment.
Personality refers to the combination of qualities, attitudes, behaviours, emotions, habits, and communication style that make a person distinct. In the case of a teacher, personality includes patience, fairness, confidence, enthusiasm, kindness, creativity, discipline, emotional maturity, honesty, sense of responsibility, and respect for students. These traits influence how the teacher teaches, how students respond, how discipline is maintained, and how learning takes place. A teacher with a positive personality can transform even an ordinary classroom into a place of active learning, while a teacher with a negative personality may create fear, hesitation, boredom, and disorder.
The classroom is not only a physical space with desks, chairs, and a blackboard. It is a social, emotional, and intellectual environment. In this environment, students interact with the teacher and with one another. The teacher’s personality sets the tone of this interaction. The way a teacher speaks, listens, appreciates, corrects mistakes, handles misbehaviour, and encourages participation directly affects the behaviour and learning attitude of students. Therefore, teacher personality traits are essential for both creating and maintaining a healthy classroom environment.
Teacher Personality and Classroom Climate
A classroom climate means the overall feeling, mood, and learning atmosphere of the classroom. It may be friendly or fearful, active or dull, disciplined or disturbed, cooperative or tense. The teacher’s personality is the main factor that shapes this climate. Students spend a considerable amount of time with their teachers, especially at the school level. They observe the teacher’s actions, tone, attitude, fairness, and emotional responses. As a result, they begin to feel either comfortable or uncomfortable in the classroom.
A teacher who is polite, respectful, and encouraging develops a positive classroom climate. Students feel that they are valued as individuals. They participate in lessons, ask questions, and share their ideas without fear of insult or rejection. On the other hand, a teacher who is harsh, impatient, biased, or careless creates an environment where students remain silent, anxious, and passive. Such students may avoid participation even when they know the answer because they fear criticism.
A positive classroom climate is necessary because learning is strongly connected with emotions. When students feel safe and respected, their attention and interest increase. When they feel afraid or ignored, their mental energy is spent on protecting themselves rather than learning. Thus, the teacher’s personality traits are important because they create the emotional foundation for effective learning.
Importance of Fairness
Fairness is one of the most important personality traits of an effective teacher. Students are very sensitive to justice and equality. If they feel that a teacher favours some students and ignores others, they may lose trust in the teacher. This damages classroom discipline and reduces motivation. Fairness means treating all students with respect, giving equal opportunities, listening to everyone, applying rules consistently, and judging students’ work honestly.
In a fair classroom, students know that success depends on effort and performance, not on favouritism. This encourages them to work harder. Fairness also reduces jealousy, conflict, and negative competition among students. For example, if a teacher always praises only high achievers and ignores weak students, the weaker students may feel discouraged. However, if the teacher appreciates effort, improvement, discipline, and participation, every student feels included.
Fairness is particularly important in special education and inclusive classrooms. Students may differ in ability, learning speed, communication style, physical condition, or emotional needs. A fair teacher does not treat all students exactly the same in a mechanical way; rather, the teacher provides support according to individual needs. This creates a classroom environment where diversity is respected and every student has a chance to learn.
Positive Attitude and Motivation
A teacher’s positive attitude is a powerful source of motivation. Students often develop interest in a subject because of the teacher’s attitude toward it. If a teacher enters the classroom with energy, hope, and enthusiasm, students are more likely to become interested in learning. A positive teacher believes that students can improve. This belief influences the way the teacher explains lessons, gives feedback, and handles mistakes.
Motivation is essential for learning because students learn better when they want to learn. A teacher with a positive personality uses encouragement instead of humiliation. Such a teacher notices good behaviour, appreciates effort, and helps students believe in their own abilities. For example, when a student gives an incorrect answer, a positive teacher does not insult the student. Instead, the teacher may say, “You are close; think again,” or “Good effort, let us improve it together.” This type of response keeps the student involved in learning.
A negative attitude, however, can destroy students’ confidence. If the teacher repeatedly says that students are weak, lazy, or incapable, students may begin to believe it. This lowers their self-esteem and achievement. Therefore, a positive attitude is necessary to create a motivational classroom environment.
Communication Skills
Effective communication is another important personality trait of a teacher. Teaching depends heavily on communication because the teacher has to explain concepts, give instructions, ask questions, listen to students, provide feedback, and guide behavior. A teacher with clear communication skills makes learning easier and classroom management smoother.
Good communication does not mean speaking all the time. It also includes listening carefully to students. When students feel that their teacher listens to them, they become more confident and cooperative. Listening also helps the teacher understand students’ problems, misconceptions, and emotional needs. For example, a student may not complete homework because of a family problem, lack of understanding, or learning difficulty. A teacher who listens can respond wisely instead of punishing without understanding the situation.
The teacher’s tone of voice is also important. A calm, pleasant, and confident voice creates order and attention. A rude or shouting tone may create fear or resistance. Non-verbal communication, such as eye contact, facial expressions, gestures, and body language, also affects the classroom environment. A smile, nod, or encouraging look can motivate students, while anger or indifference can discourage them.
Patience and Emotional Maturity
Patience is essential in teaching because students do not learn at the same speed. Some students understand quickly, while others need repetition, examples, and individual guidance. A patient teacher does not become irritated when students ask questions or make mistakes. Instead, the teacher understands that mistakes are a natural part of learning.
Emotional maturity means controlling one’s emotions and responding to situations wisely. In every classroom, there may be noise, misbehaviour, incomplete work, weak performance, or disagreement among students. If the teacher reacts with anger, the problem may become worse. A mature teacher remains calm, identifies the cause of the problem, and uses suitable strategies to solve it.
Patience is even more important in classrooms where students have special educational needs. Such students may require extra time, repeated practice, assistive material, or emotional support. A patient and emotionally balanced teacher can help them participate successfully. Without patience, the classroom environment may become stressful for both teacher and students.
Respect for Students
Respect is a two-way process. A teacher who respects students earns respect from them. Respecting students means valuing their dignity, listening to their views, avoiding insulting language, protecting their privacy, and accepting their individual differences. Students should never be ridiculed for wrong answers, poor performance, disability, language, social background, or personal appearance.
When a teacher respects students, students feel emotionally safe. They become more willing to express their ideas and participate in classroom activities. Respect also improves discipline because students are more likely to follow a teacher whom they trust and admire. On the contrary, disrespect creates resistance, fear, and sometimes aggression.
Respect does not mean lack of discipline. A respectful teacher can still be firm and consistent. The difference is that such a teacher corrects behaviour without attacking the student’s personality. For example, instead of saying, “You are rude,” the teacher may say, “This behaviour is not appropriate in class.” This protects the student’s self-respect while still maintaining discipline.
Creativity and Resourcefulness
Creativity is an important personality trait because teaching requires more than routine explanation. Students have different interests, abilities, and learning styles. A creative teacher uses different methods such as discussion, demonstration, storytelling, role play, group work, questioning, games, models, charts, and real-life examples. This makes the classroom lively and meaningful.
Resourcefulness means the ability to use available materials effectively. In many schools, especially in developing areas, teachers may not have modern teaching aids. A resourceful teacher can use simple local materials to make learning interesting. For example, stones, leaves, sticks, pictures, newspapers, or classroom objects can be used to explain many concepts. This is especially useful in Pakistani classrooms where resources may be limited.
Creativity also helps in managing classroom problems. If students are bored, the teacher can change the activity. If students are confused, the teacher can use another example. If some students finish work early, the teacher can give enrichment tasks. In this way, creativity helps maintain students’ attention and reduces misbehaviour.
Confidence and Leadership
A teacher is the leader of the classroom. Confidence and leadership are necessary to guide students, manage activities, maintain discipline, and achieve learning objectives. A confident teacher gives clear instructions, makes decisions, handles questions, and controls the classroom without unnecessary fear or hesitation.
Leadership does not mean domination. A good classroom leader guides students with firmness and kindness. The teacher sets rules, explains expectations, organizes learning activities, and ensures that every student remains engaged. Students feel secure when the teacher is confident and organized because they know what is expected of them.
A weak or confused teacher may lose classroom control. If rules are unclear or instructions are incomplete, students may become noisy or distracted. Therefore, confidence and leadership help in maintaining a structured and productive classroom environment.
Compassion and Sense of Belonging
Compassion means understanding and caring about students’ feelings and difficulties. A compassionate teacher recognizes that students are human beings with emotions, fears, family issues, learning problems, and personal challenges. Such a teacher does not judge students quickly but tries to understand them.
A sense of belonging is created when students feel that they are accepted members of the classroom community. The teacher can develop this feeling through cooperative activities, appreciation, equal participation, and protection from bullying or teasing. When students feel they belong, they become more responsible and cooperative.
Compassion is very important for weak, shy, poor, disabled, or emotionally disturbed students. These students may already face difficulties outside the classroom. A caring teacher can become a source of encouragement and stability in their lives. This improves not only academic learning but also personality development.
Preparedness and Organization
A teacher’s personality is also reflected in preparedness and organization. A prepared teacher comes to class with a clear lesson plan, suitable examples, teaching material, and awareness of students’ needs. Organized teaching saves time and keeps students focused. When the teacher is unprepared, students quickly lose interest and discipline problems increase.
Organization includes managing time, arranging activities, checking work, maintaining records, and giving homework properly. It also includes smooth transitions from one activity to another. A well-organized teacher creates a sense of seriousness and purpose in the classroom. Students understand that learning is important and that classroom time should be used productively.
Honesty, Integrity, and Professional Responsibility
Honesty and integrity are essential personality traits for maintaining trust. A teacher should be truthful, impartial, responsible, and consistent. Students observe whether the teacher keeps promises, checks work fairly, admits mistakes, and follows rules. If the teacher is honest, students learn honesty through example.
Professional responsibility means that the teacher is committed to students’ learning and personal growth. A responsible teacher does not treat teaching as only a job but as a moral and social duty. Such a teacher prepares lessons, supports weak students, communicates with parents when needed, and continuously improves teaching skills. This sense of responsibility strengthens the learning environment.
Conclusion
To conclude, a teacher’s personality traits are extremely important for creating and maintaining an effective classroom and learning environment. The teacher’s personality influences classroom climate, student motivation, discipline, emotional safety, participation, and academic achievement. Traits such as fairness, positive attitude, patience, respect, communication skills, creativity, confidence, compassion, organization, honesty, and responsibility help students feel secure and motivated.
A classroom becomes successful when students are not only taught but also guided, respected, encouraged, and understood. The teacher’s personality shapes students’ attitudes toward learning and even toward life. Therefore, an effective teacher must develop both professional knowledge and positive personal qualities. In this way, the teacher can create a classroom environment where every student feels valued and where meaningful learning can take place.

Q.2 What is the main body of the lesson, to which a teacher has to focus his/her attention? 

Introduction
A lesson is not simply a period of time in which a teacher speaks and students listen. It is a planned teaching-learning process through which specific objectives are achieved. Every good lesson has different parts, such as introduction, presentation, practice, evaluation, and conclusion. Among these parts, the main body of the lesson is the most important because it is the central part where real teaching and learning take place. In the main body of the lesson, the teacher presents new knowledge, explains concepts, uses teaching aids, asks questions, involves students in activities, checks understanding, provides practice, and gives feedback. Therefore, the teacher has to focus special attention on this part of the lesson.
The main body of a lesson may be understood as the instructional or developmental stage of teaching. It begins after the teacher has introduced the topic and prepared the students mentally for learning. It continues until students have practiced, understood, and applied the new concept. The success of a lesson largely depends on how effectively the teacher handles this central part. If the main body is weak, unclear, unplanned, or boring, the whole lesson becomes ineffective, even if the introduction and conclusion are good. On the other hand, if the main body is well-organized, meaningful, and student-centered, learning becomes active and successful.
Meaning of the Main Body of a Lesson
The main body of the lesson is the portion in which the teacher deals with the actual content of the lesson. It is the stage where the objectives written in the lesson plan are converted into practical classroom learning. In this stage, the teacher moves from known to unknown, simple to complex, concrete to abstract, and easy to difficult. The teacher explains the topic step by step and makes sure that students understand the new information.
For example, if the lesson is about “parts of a plant,” the introduction may start with asking students about plants they see at home or school. However, the main body will include explanation of roots, stem, leaves, flowers, fruits, and seeds. The teacher may show a real plant, draw a diagram, ask students to observe the parts, discuss their functions, and ask questions to check understanding. This is the main learning stage of the lesson.
Thus, the main body is not only the teacher’s explanation. It includes all the activities that help students learn the concept properly. It is the heart of the lesson because it connects objectives, content, methods, teaching aids, student participation, practice, and assessment.
Importance of Objectives in the Main Body
A teacher must focus attention on the objectives of the lesson while developing the main body. Objectives show what students should be able to know, understand, or do by the end of the lesson. Without clear objectives, the teacher may move in different directions and waste class time. A good lesson always has specific, clear, and achievable objectives.
During the main body, every explanation, example, question, and activity should be linked with the objectives. For example, if the objective is that students will be able to identify nouns in sentences, then the teacher should not spend unnecessary time on unrelated grammar topics. The teacher should explain nouns, give examples, involve students in identifying nouns, and provide practice sentences.
Objectives also help the teacher decide the depth and level of explanation. In primary classes, the explanation should be simple and based on concrete examples. At secondary level, the teacher may use more detailed explanation and higher-level questions. Therefore, the main body should be planned and taught according to the learning objectives and the mental level of students.
Selection and Organization of Content
The content is the subject matter that the teacher teaches in the lesson. In the main body, the teacher must focus on selecting relevant, accurate, and meaningful content. The teacher should not overload students with too much information. Instead, the content should be organized logically so that students can understand it easily.
A good teacher divides the content into small parts or teaching points. Each point is explained clearly before moving to the next. This step-by-step organization helps students build understanding gradually. For example, in a mathematics lesson on fractions, the teacher should first explain the meaning of a whole, then equal parts, then numerator and denominator, and finally examples of fractions. If the teacher starts directly with difficult sums, many students may become confused.
Content should also be connected with students’ previous knowledge and daily life experiences. When students can relate new information to familiar situations, learning becomes easier. For example, while teaching measurement, the teacher may use examples of measuring cloth, milk, classroom length, or body weight. Such examples make content practical and understandable.
Presentation and Explanation of New Concepts
Presentation is one of the most important parts of the main body of a lesson. In this stage, the teacher introduces and explains the new concept. The presentation should be clear, systematic, and interesting. A teacher should use simple language, suitable examples, and proper sequence. Difficult terms should be explained before using them repeatedly.
The teacher should avoid long, continuous lecturing, especially in school classes. Students learn better when explanation is combined with questions, examples, demonstrations, and activities. The teacher should observe students’ faces and responses to judge whether they are understanding or not. If students look confused, the teacher should explain again using another example or method.
Effective explanation requires clarity. The teacher should not assume that all students understand at the same speed. Some students need repetition, some need visual material, and some understand better through activity. Therefore, the main body should include different ways of presenting the same concept. This is particularly important in inclusive and special education classrooms, where students may have different learning needs.
Use of Teaching Methods
The teacher’s attention in the main body should also be on the selection and use of appropriate teaching methods. A method is the way through which the teacher delivers content and helps students learn. The method may be lecture, demonstration, discussion, question-answer, activity method, problem-solving, group work, or project method. No single method is suitable for all lessons. The teacher must choose the method according to the topic, objectives, students’ level, available resources, and class size.
For example, science topics often require demonstration and experiment. Language lessons may require discussion, reading, writing, and practice. Mathematics may require explanation, examples, board work, and individual practice. Social studies may involve storytelling, maps, pictures, and group discussion.
A teacher should not depend only on the lecture method. When students remain passive, learning becomes weak and temporary. Active methods help students think, participate, and apply knowledge. Therefore, the main body should include methods that make students mentally and physically involved in the lesson.
Use of Teaching Aids and Learning Materials
Teaching aids are important tools in the main body of the lesson. They make abstract concepts concrete and difficult ideas easier to understand. Teaching aids may include charts, pictures, models, flashcards, maps, real objects, blackboard, whiteboard, multimedia, worksheets, and locally available materials.
For example, while teaching fruits and vegetables to young children, real fruits or pictures are more effective than only verbal explanation. While teaching the map of Pakistan, a map or globe helps students understand location, provinces, and boundaries. In science, models and experiments make learning more meaningful.
The teacher should use teaching aids at the right time and in the right way. A teaching aid should not be used only for decoration. It must support the objective of the lesson. The teacher should also make sure that all students can see and understand the material. In classrooms where resources are limited, teachers can use simple and low-cost materials such as paper charts, local objects, drawings, and classroom items.
Student Participation in the Main Body
The main body of a lesson should not be teacher-centered only. Students must be actively involved. Active participation increases attention, interest, understanding, and retention. The teacher can involve students through questioning, discussion, pair work, group activity, board work, role play, observation, reading, writing, and practical tasks.
Student participation also helps the teacher identify whether students are learning or not. When students answer questions, solve problems, explain ideas, or perform activities, the teacher can immediately judge their level of understanding. Passive students may appear attentive but may not actually understand the lesson. Active participation reveals the real learning situation.
In Pakistani classrooms, many students hesitate to speak because of fear of mistakes or criticism. The teacher should create a friendly environment where students feel safe to participate. The teacher should appreciate effort and guide mistakes positively. This encourages even weak and shy students to take part in learning.
Questioning and Checking Understanding
Questioning is a very important technique in the main body of a lesson. Through questions, the teacher gains students’ attention, stimulates thinking, checks previous knowledge, confirms understanding, and encourages participation. Questions should be clear, purposeful, and suitable to students’ level.
There are different types of questions. Some questions check memory, such as “What is a noun?” Some questions check understanding, such as “Why is water important for plants?” Some questions promote thinking, such as “What would happen if there were no trees?” A good teacher uses both simple and thought-provoking questions.
Checking understanding should continue throughout the main body, not only at the end. After explaining each teaching point, the teacher should ask questions or give a short task to see whether students have understood. If students cannot answer, the teacher should not move ahead quickly. Instead, the teacher should revise, explain again, or use another example.
Practice and Application
Practice is another essential part of the main body of the lesson. Students cannot master a concept only by listening to the teacher. They need opportunities to use what they have learned. Practice may be oral, written, individual, pair-based, or group-based. It may include solving sums, writing sentences, reading a paragraph, labeling a diagram, completing a worksheet, or performing an experiment.
Application is the stage where students use knowledge in real or new situations. For example, after learning addition, students may solve a word problem about buying things from a shop. After learning adjectives, they may describe their classroom or friend. After learning cleanliness, they may discuss how to keep their school clean.
Practice and application make learning permanent. They also help the teacher identify errors and provide correction. Without practice, students may understand the concept temporarily but forget it quickly. Therefore, the teacher must give proper time to practice in the main body of the lesson.
Feedback and Correction
Feedback is the information given to students about their performance. It tells them what they have done correctly and what needs improvement. In the main body of the lesson, feedback should be immediate, constructive, and encouraging. If students make mistakes, the teacher should correct them in a respectful way.
For example, if a student solves a mathematics problem incorrectly, the teacher should identify the exact step where the mistake occurred. Instead of saying, “You are wrong,” the teacher may say, “Your method is correct up to this step; now check the subtraction here.” Such feedback helps students improve without losing confidence.
Feedback is also useful for the teacher. Students’ answers and performance tell the teacher whether the teaching method is effective or not. If many students are confused, the teacher may need to change the explanation, give more examples, or slow down the pace of teaching.
Classroom Management During the Main Body
The main body requires careful classroom management. Since this is the longest and most active part of the lesson, students may lose attention if the teacher does not manage time, activities, and behaviour properly. A teacher must maintain discipline while keeping the class active.
Good classroom management does not mean silence all the time. It means purposeful learning activity. During group work, students may talk, but the talk should be related to the task. During questioning, students may raise hands and respond. During practice, students should work seriously. The teacher should move around the classroom, observe students, help weak learners, and keep all students involved.
Time management is also important. The teacher should not spend too much time on one part and leave no time for practice or evaluation. Each section of the main body should be planned according to the available period.
Attention to Individual Differences
Every classroom has students with different abilities, interests, learning speeds, backgrounds, and needs. Some students learn quickly, while others need more support. Some students are good in oral expression, while others perform better in written work. In special education, students may also have physical, sensory, intellectual, or emotional difficulties. Therefore, the teacher must focus on individual differences during the main body.
The teacher can address individual differences by using varied examples, simple language, visual aids, group activities, peer support, extra practice, and individual guidance. Fast learners may be given challenging tasks, while slow learners may be given simpler steps and additional help. This makes the lesson more inclusive and effective.
Evaluation Within the Main Body
Evaluation is often considered the final part of a lesson, but informal evaluation also takes place during the main body. The teacher continuously evaluates students through oral questions, observation, written tasks, board work, and class responses. This helps the teacher decide whether to continue, repeat, or modify the lesson.
For example, after teaching a paragraph, the teacher may ask students to identify the main idea. After teaching a science concept, the teacher may ask students to explain it in their own words. Such evaluation shows whether the objectives are being achieved.
Conclusion
The main body of the lesson is the central and most important part of the teaching-learning process. It is the stage where objectives are achieved through presentation, explanation, teaching methods, teaching aids, questioning, participation, practice, feedback, and evaluation. A teacher has to focus special attention on this part because real learning takes place here.
A good main body is clear, organized, student-centered, activity-based, and linked with objectives. It considers students’ previous knowledge, individual differences, learning needs, and classroom situation. It also provides opportunities for students to understand, practice, apply, and improve. Therefore, the main body of the lesson is rightly called the heart of the lesson. If the teacher plans and conducts it effectively, the lesson becomes meaningful, successful, and beneficial for all students.

Q.3 What strategies can a teacher use in the classroom to motivate students?

Introduction
Motivation is one of the most important factors in the teaching-learning process. It is the inner force, desire, interest, or encouragement that moves a learner toward a goal. In the classroom, motivation helps students pay attention, participate in activities, complete their work, continue effort despite difficulties, and improve their academic performance. A student may have ability, books, time, and a good classroom, but if he or she is not motivated, meaningful learning may not take place. Therefore, it is the responsibility of the teacher to use different strategies to motivate students according to their age, needs, abilities, interests, and classroom situation.
Motivation may be intrinsic or extrinsic. Intrinsic motivation comes from inside the learner. A student learns because he is interested in the subject, enjoys the activity, or feels satisfaction in understanding something new. Extrinsic motivation comes from outside the learner. It may include marks, grades, praise, prizes, certificates, appreciation, or other rewards. Both types of motivation are useful in the classroom, but the main aim of education should be to develop intrinsic motivation so that students become independent and lifelong learners.
Teachers can motivate students through a combination of good teaching methods, positive classroom environment, meaningful activities, encouragement, feedback, fair treatment, and understanding of students’ psychological needs. The following strategies can be used by teachers in the classroom to motivate students effectively.
1. Make Learning Meaningful and Real
Students become more motivated when they understand the connection between classroom learning and real life. If the lesson seems useless or unrelated to their lives, students may lose interest. Therefore, the teacher should connect the subject matter with daily life experiences, local examples, current events, culture, and students’ personal interests.
For example, while teaching mathematics, the teacher can use examples from shopping, measuring land, counting money, or calculating bus fare. In science, examples may be taken from plants, weather, food, health, water, electricity, and household objects. In social studies, the teacher may connect lessons with Pakistani culture, national days, local community, or current social issues. When students see the usefulness of learning, they become more interested and active.
Making learning real also means using examples from students’ environment. In rural areas of Pakistan, examples from agriculture, animals, village life, and local occupations may be useful. In urban areas, examples from traffic, markets, mobile phones, hospitals, and media may be more relevant. This strategy makes learning practical and meaningful.
2. Provide Choices to Students
Students feel more motivated when they are given some choice in the learning process. Choice gives students a sense of independence and responsibility. When everything is decided by the teacher, students may feel passive and controlled. However, when they are allowed to make small decisions, they become more involved.
A teacher can provide choices in many simple ways. Students may be allowed to choose a topic for presentation, select a partner for pair work, choose one question from several questions, decide the format of an assignment, or select a story for reading. In project work, students may choose whether to prepare a chart, model, written report, or oral presentation.
Choice does not mean complete freedom without discipline. The teacher should provide guided choices within clear limits. For example, the teacher may say, “You can write a paragraph on any one of these three topics,” or “Your group may choose one problem to solve.” Such choices increase student ownership and motivation.
3. Balance the Level of Challenge
The level of task difficulty has a strong effect on motivation. If the task is too easy, students become bored and feel that the teacher has low expectations from them. If the task is too difficult, students become anxious and may give up. Therefore, a teacher should balance the challenge according to students’ current level.
An effective task should be slightly above the students’ present ability so that it encourages effort and growth. The teacher can use scaffolding, which means providing support in the beginning and gradually reducing help as students become more capable. For example, in mathematics, the teacher may first solve one problem on the board, then solve another problem with the class, and finally ask students to solve similar problems independently.
In a mixed-ability classroom, the teacher can prepare different levels of tasks. Weak students may be given simpler tasks with more guidance, while bright students may be given challenging tasks that require higher thinking. In this way, every student remains motivated according to his or her ability.
4. Use Praise and Positive Reinforcement
Praise is a powerful motivational strategy when used properly. Students feel encouraged when their effort, improvement, discipline, creativity, or participation is recognized. Positive reinforcement may include verbal praise, a smile, encouraging remarks, stars, marks, certificates, display of good work, or appreciation in front of the class.
However, praise should be sincere and specific. Instead of saying only “Good,” the teacher may say, “You explained your answer clearly,” or “Your handwriting has improved,” or “You worked hard on this problem.” Specific praise tells students exactly what they did well and encourages them to repeat the behaviour.
Teachers should praise effort as well as achievement. If only high achievers receive praise, weak students may become discouraged. A student who improves from five marks to eight marks also deserves appreciation. This develops confidence and motivates students to continue effort.
5. Give Constructive Feedback
Feedback is necessary for motivation because it helps students know their progress. Students become discouraged when they do not understand why they are wrong or how they can improve. Constructive feedback guides them toward better performance.
Good feedback should be timely, clear, respectful, and improvement-oriented. The teacher should avoid insulting remarks such as “You are careless” or “You never understand.” Instead, the teacher should identify the mistake and guide correction. For example, “Your answer is correct in idea, but you need to arrange it in proper sequence,” or “Check the spelling of these words again.”
Feedback should also show students that improvement is possible. When students believe that success depends on effort and strategy, they become more motivated. This is especially important for students who repeatedly fail and begin to think that they are incapable of learning.
6. Create a Sense of Belonging
Students are more motivated when they feel accepted and valued in the classroom. A sense of belonging means that students feel they are important members of the class community. They feel safe, respected, and connected with the teacher and classmates.
A teacher can create belonging by learning students’ names, listening to them, encouraging participation, avoiding discrimination, preventing bullying, and showing care for all students. Group activities, pair work, class discussions, and cooperative learning can also strengthen classroom relationships.
In many classrooms, some students feel isolated because of poverty, disability, language, low achievement, shyness, or social background. The teacher should make special efforts to include such students. When students feel that the classroom is a safe and friendly place, their academic confidence and motivation increase.
7. Adopt a Supportive Teaching Style
A supportive teacher motivates students by showing warmth, patience, empathy, and encouragement. Supportive teaching does not mean that the teacher becomes weak or careless about discipline. It means that the teacher guides students with respect and understanding.
Supportive teacher behaviours include listening carefully, responding to questions, giving hints, encouraging effort, allowing students to express ideas, and helping students when they face difficulty. For example, if a student cannot answer, the teacher may provide a clue instead of immediately giving the answer or criticizing the student.
A supportive style is especially useful for students with special educational needs. Such students may require extra time, repeated explanation, assistive material, or emotional support. A teacher who understands their needs can motivate them to participate and learn with confidence.
8. Use Role Models and Peer Models
Students can be motivated by observing successful people with whom they can identify. Role models show students that success is possible. A teacher may use examples of scientists, writers, national heroes, religious personalities, social workers, successful persons with disabilities, or local community members.
For example, while teaching girls in science, the teacher may share examples of successful female doctors, engineers, scientists, and teachers. In special education, examples of persons with disabilities who achieved success can be very motivating. Such examples help students develop hope and ambition.
Peer models are also useful. When students see classmates succeeding through effort, they may believe that they can also succeed. A teacher can ask a student to demonstrate a solution, read a paragraph, explain a concept, or share a learning method. This encourages other students and promotes healthy motivation.
9. Set Clear Goals and Expectations
Students are more motivated when they know what they are expected to learn and why it is important. Clear goals give direction to students’ effort. At the beginning of a lesson, the teacher should explain the learning objectives in simple language.
For example, the teacher may say, “By the end of today’s lesson, you will be able to identify five parts of a plant,” or “Today we will learn how to write an application.” Such statements help students focus their attention.
Teacher expectations also influence student motivation. If the teacher believes that students can improve and communicates high but realistic expectations, students try to perform better. However, expectations should not be impossible. They should challenge students while still being achievable with effort.
10. Encourage Active Participation
Students learn better when they are actively involved. Passive listening for a long time reduces motivation. Therefore, the teacher should use methods that involve students in thinking, speaking, writing, doing, observing, and solving problems.
Active participation may include questioning, discussion, role play, group work, experiments, games, storytelling, drawing, project work, demonstrations, and practical activities. For young children, activity-based learning is especially effective because they learn through action and experience.
When students participate, they feel that learning is their own process, not something forced upon them. Participation also improves confidence and reduces fear. The teacher should encourage all students, not only the intelligent or outspoken ones.
11. Use Variety in Teaching Methods
A single teaching method used every day can make students bored. Variety keeps the classroom interesting and stimulates attention. The teacher should use different teaching methods according to the topic and students’ level.
For example, a language lesson may include reading, discussion, vocabulary activity, and writing practice. A science lesson may include demonstration, observation, drawing, and explanation. A social studies lesson may include map work, storytelling, pictures, and group discussion.
Variety also helps students with different learning styles. Some students learn better by listening, some by seeing, some by doing, and some by discussing. A variety of methods increases the chances that every student will find the lesson understandable and interesting.
12. Build Confidence and Self-Efficacy
Self-efficacy means a student’s belief that he or she can succeed in a task. Students with confidence are more willing to attempt difficult work, while students with low confidence may avoid tasks because they fear failure. A teacher can build self-efficacy by giving students successful learning experiences.
The teacher should divide difficult tasks into smaller steps so that students can achieve success gradually. For example, instead of asking weak students to write a full essay immediately, the teacher may first ask them to write sentences, then a paragraph, and then a complete essay. Each success builds confidence for the next step.
The teacher should also remind students that mistakes are part of learning. A classroom where mistakes are treated as learning opportunities motivates students to try without fear.
13. Use Healthy Competition and Cooperation
Competition can motivate students when it is healthy and fair. For example, quiz competitions, spelling contests, math challenges, and group competitions can create interest. However, competition should not humiliate weak students or create jealousy.
Cooperation is often more useful than competition, especially in inclusive classrooms. Cooperative learning allows students to help one another. Group tasks, peer tutoring, and shared projects develop responsibility and motivation. When students work together, they learn from each other and feel socially connected.
A balanced use of competition and cooperation can make the classroom lively and productive.
14. Relate Motivation to Students’ Needs
According to the humanistic view, students have basic needs such as safety, belonging, respect, and self-esteem. If these needs are not fulfilled, students may not focus on learning. A hungry, frightened, insulted, or rejected student cannot learn effectively.
Therefore, teachers should create a safe, respectful, and caring classroom. They should avoid harsh punishment, ridicule, and discrimination. They should also understand students’ personal and emotional difficulties. When students feel safe and respected, they become more ready to learn.
Conclusion
Motivation is essential for effective classroom learning. A teacher can motivate students through many strategies such as making learning real, providing choices, balancing challenge, using praise and feedback, creating belonging, adopting a supportive style, using role models, setting clear goals, encouraging participation, using varied methods, building confidence, and respecting students’ needs.
The most effective teacher does not depend only on rewards or punishment. Instead, such a teacher creates classroom conditions in which students develop interest, confidence, responsibility, and desire to learn. Motivation is not a single action; it is a continuous process. Through thoughtful planning, positive attitude, and student-centered teaching, a teacher can make students active, confident, and successful learners.

Q.4 Specify the role of the teacher in problem-solving learning.

Introduction
Problem-solving learning is an important student-centered approach in modern education. It is based on the idea that students learn more effectively when they are actively involved in identifying problems, thinking about possible solutions, collecting information, testing ideas, and applying results in real-life situations. In this method, learning does not remain limited to memorizing facts from textbooks. Instead, students develop understanding through inquiry, reasoning, observation, analysis, discussion, and practical application.
In traditional teaching, the teacher often explains the lesson and students listen passively. However, in problem-solving learning, the teacher’s role changes. The teacher is not only a lecturer or information giver; rather, the teacher becomes a guide, facilitator, planner, motivator, organizer, observer, and evaluator. The teacher creates suitable learning situations in which students can think independently and solve problems systematically.
Problem-solving learning is closely related to the scientific method. In this approach, students first understand a problem, collect data, analyze information, develop possible solutions, test those solutions, and then apply the final result. The teacher’s responsibility is to guide students at each stage without taking away their independence. The aim is not only to reach an answer but also to train students in the process of thinking. Therefore, the role of the teacher in problem-solving learning is very important and comprehensive.
Meaning of Problem-Solving Learning
Problem-solving learning is a teaching-learning process in which students face a real or imaginary problem and try to solve it through systematic thinking and investigation. A problem is a situation in which a person faces difficulty and does not immediately know the solution. In the classroom, the teacher may present a problem related to science, mathematics, social studies, language, environment, health, or daily life.
For example, students may be asked: Why do plants die when they do not get water? How can we reduce waste in our school? Why do some students come late to class? How can we save electricity at home? Such questions create curiosity and encourage students to think. Students then collect information, discuss ideas, test possible answers, and draw conclusions.
The purpose of problem-solving learning is not merely to solve one problem. Its greater purpose is to develop critical thinking, decision-making, creativity, cooperation, confidence, and independent learning habits. The teacher has to play a careful role so that students remain active while still receiving proper direction.
Teacher as a Planner
The first role of the teacher in problem-solving learning is planning. A successful problem-solving lesson cannot be conducted without proper preparation. The teacher must select a problem that is suitable for the students’ age, mental level, previous knowledge, subject area, and available resources.
The problem should not be too easy or too difficult. If it is too easy, students will not be challenged. If it is too difficult, they may become confused and discouraged. A good problem should create curiosity and require students to think. It should also be related to real life so that students can see its value.
For example, for primary students, a teacher may select a simple problem such as “Why should we wash our hands before eating?” For secondary students, the problem may be “How can polluted water affect human health?” In both cases, the teacher has to plan the objectives, materials, questions, activities, time, and evaluation procedure. Good planning makes the learning process organized and meaningful.
Teacher as a Creator of Learning Environment
The teacher must create a classroom environment that supports inquiry and problem solving. Students cannot think freely in an environment of fear, insult, or excessive control. They need a safe, respectful, and encouraging atmosphere where they can ask questions, express ideas, make mistakes, and try again.
In problem-solving learning, students may give different answers or suggest unusual ideas. The teacher should not reject their ideas immediately. Instead, the teacher should encourage them to explain their reasoning. This develops confidence and promotes creative thinking.
The teacher should also arrange the physical environment according to the activity. Students may work in groups, observe objects, perform experiments, use charts, read material, or discuss possible solutions. The classroom setting should allow movement, discussion, and participation. In this way, the teacher creates an environment where students become active learners rather than passive listeners.
Teacher as a Motivator
Motivation is necessary in problem-solving learning because students may face difficulty during the process. They may not find the answer quickly. They may make mistakes or become confused. In such situations, the teacher must motivate them to continue their effort.
The teacher can motivate students by selecting interesting problems, connecting the problem with daily life, asking thought-provoking questions, appreciating effort, and showing confidence in students’ abilities. For example, if students are solving the problem of classroom cleanliness, the teacher may ask, “How can we make our classroom a better place to study?” This question is directly related to students’ lives and can motivate them to participate.
A teacher should also explain that mistakes are part of learning. When students understand that wrong attempts can lead to better understanding, they become more willing to take part in problem-solving activities.
Teacher as a Guide in Understanding the Problem
The first practical step in problem-solving learning is understanding the problem clearly. Many students fail to solve a problem because they do not understand what the problem actually is. Therefore, the teacher must help students identify and define the problem.
The teacher may ask guiding questions such as: What is the problem? Why is it a problem? Who is affected by it? What do we already know about it? What do we need to find out? Such questions help students focus their thinking.
For example, if the problem is “Students are wasting water in school,” the teacher may guide students to identify where water is wasted, why it happens, and what harm it causes. The teacher should not give the solution immediately. Instead, the teacher should help students clarify the problem so that they can begin inquiry.
Teacher as a Guide in Data Collection
After understanding the problem, students need information. The teacher’s role is to guide students in collecting relevant data. Data may be collected through observation, experiments, surveys, interviews, books, charts, newspapers, internet resources, or discussion with knowledgeable persons.
For example, if students are studying the problem of poor plant growth, they may observe plants, check soil, measure water, compare sunlight, or ask a gardener. The teacher helps them decide what information is needed and where it can be obtained.
The teacher should also teach students the difference between relevant and irrelevant information. Students may collect many facts, but not all facts are useful. The teacher helps them focus on information that is directly related to the problem. This develops research skills and scientific attitude.
Teacher as a Helper in Organizing and Analyzing Information
Collecting information is not enough. Students must learn how to arrange, compare, classify, and analyze it. The teacher helps students organize the collected data in a meaningful way. This may include making tables, charts, lists, diagrams, categories, or summaries.
For example, if students collect information about reasons for absenteeism, they may classify reasons into illness, transport problems, family responsibilities, lack of interest, or financial issues. This classification helps them understand the nature of the problem.
The teacher should ask questions that develop analytical thinking: What pattern do you see? Which reason appears most often? Which information is important? Which information is not useful? What conclusion can be drawn from this data? Such guidance helps students move from simple information to deeper understanding.
Teacher as a Facilitator in Forming Hypotheses
A hypothesis is a possible or tentative solution to a problem. In problem-solving learning, students should be encouraged to suggest possible answers or explanations based on the information they have collected. The teacher’s role is to facilitate this process.
For example, if students are studying why a plant is not growing well, they may suggest different hypotheses: the plant is not getting enough water, the soil is poor, it is not receiving sunlight, or insects are damaging it. The teacher should encourage students to think of more than one possible solution.
The teacher should not impose his or her own answer. Instead, the teacher should help students frame their ideas clearly and logically. This develops creativity and reasoning. Students learn that a problem may have several possible explanations and that each explanation should be tested before accepting it.
Teacher as a Guide in Testing Hypotheses
After forming hypotheses, students must test them. Testing means checking whether the possible solution is correct or not. The teacher guides students in selecting suitable methods for testing their ideas. This may involve experiments, observations, comparison, practical trials, or further data collection.
For example, if students think that a plant is not growing because of lack of sunlight, they may place one plant in sunlight and another in shade and observe the difference. If they think that students come late because of transport problems, they may conduct a short survey among classmates.
The teacher’s role is to ensure that testing is fair, safe, and systematic. The teacher also helps students record results carefully. If a hypothesis is not supported by evidence, students should be guided to reject it and test another possibility. This teaches honesty, objectivity, and scientific thinking.
Teacher as a Supporter of Discussion and Cooperation
Problem-solving learning often becomes more effective when students work together. The teacher should encourage group discussion, peer learning, and cooperative work. In groups, students share ideas, divide tasks, listen to others, and learn teamwork.
The teacher must make sure that all students participate, not only the bright or confident ones. Some students may remain silent because of shyness, disability, low confidence, or fear of mistakes. The teacher should encourage them gently and assign suitable roles. For example, one student may record data, another may present ideas, another may draw a chart, and another may collect information.
Group work also develops social skills such as respect, patience, listening, cooperation, and responsibility. The teacher monitors group activities and provides help when needed, but does not dominate the discussion.
Teacher as a Provider of Resources
In problem-solving learning, students need resources to investigate the problem. These resources may include textbooks, reference books, charts, models, laboratory material, worksheets, real objects, pictures, maps, newspapers, or digital material. The teacher’s role is to provide or arrange these resources according to the lesson.
In many Pakistani classrooms, resources may be limited. A good teacher can use low-cost and locally available materials. For example, stones, leaves, seeds, empty bottles, newspapers, water, soil, and classroom objects can be used in different problem-solving activities. The teacher’s resourcefulness makes learning possible even in difficult conditions.
Teacher as an Evaluator
Evaluation is an important role of the teacher in problem-solving learning. The teacher evaluates both the process and the product. The product means the final answer or solution. The process means how students reached that answer: how they identified the problem, collected data, worked in groups, tested ideas, and explained conclusions.
The teacher should not evaluate only whether the final answer is correct. Students should also be assessed for participation, reasoning, creativity, cooperation, observation, record keeping, and application of knowledge. This type of evaluation is more suitable for problem-solving learning because it values thinking and effort.
The teacher may use oral questions, written reports, presentations, observation checklists, group work assessment, and practical demonstrations. Feedback should be constructive so that students can improve their problem-solving skills.
Teacher as a Guide in Applying Solutions to Life
A major purpose of problem-solving learning is application in real-life situations. The teacher must help students connect classroom learning with practical life. After finding a solution, students should be guided to apply it where possible.
For example, if students solve the problem of classroom waste, they may prepare dustbins, make posters, and start a cleanliness campaign. If they study the importance of clean water, they may share safety measures with their families. If they solve a mathematical problem related to budgeting, they may apply it in daily shopping.
This application makes learning meaningful and permanent. It also teaches students that education is not only for examinations but also for improving life.
Teacher’s Role in Special Education Context
In special education, the teacher’s role in problem-solving learning becomes even more important. Students with special needs may require adapted materials, clear instructions, repeated practice, visual support, assistive technology, peer help, and extra time. The teacher must modify the problem-solving activity according to individual needs.
For example, a student with hearing impairment may need written instructions or visual aids. A student with visual impairment may need tactile materials or oral explanation. A student with intellectual disability may need the problem divided into smaller steps. The teacher ensures that every learner participates according to ability.
This inclusive approach helps students with special needs develop confidence, independence, and practical problem-solving skills.
Conclusion
The role of the teacher in problem-solving learning is highly significant. The teacher is not a mere lecturer but a planner, facilitator, guide, motivator, organizer, resource provider, evaluator, and supporter. The teacher arranges the learning environment, helps students understand the problem, guides data collection, supports analysis, encourages hypothesis formation, assists in testing ideas, promotes discussion, provides resources, evaluates progress, and helps students apply solutions in real life.
Problem-solving learning develops independent thinking, scientific attitude, creativity, cooperation, and practical intelligence among students. However, it can be successful only when the teacher performs his or her role wisely. A good teacher does not give ready-made answers but guides students to discover answers through inquiry and evidence. In this way, students become active, confident, and responsible learners who can face real-life problems with understanding and courage.

Q.5 Elaborate on the teacher's role in the activity method. Also highlight the problems faced by our teacher in using the activity method in the classroom. (20)
Introduction
Activity method is one of the most important student-centered methods of teaching. It is based on the principle that students learn best when they are actively involved in the learning process. In traditional teaching, students mostly listen to the teacher, memorize information, and reproduce it in examinations. In activity method, the situation is different. Students learn by doing, observing, experimenting, discussing, creating, solving problems, and participating in meaningful tasks. This method gives importance to the experience of learners and makes learning practical, interesting, and permanent.
The activity method is closely connected with the idea that education should not be limited to bookish knowledge. Real education prepares students to understand life, solve problems, cooperate with others, and use knowledge in practical situations. Therefore, activities are planned to provide students with experiences through which they can develop knowledge, skills, attitudes, creativity, confidence, and social behaviour. Activities may include experiments, projects, discussions, field trips, role play, storytelling, drawing, model-making, group work, classroom games, research work, and practical demonstrations.
Although the activity method gives central place to students, the role of the teacher remains extremely important. The teacher is not removed from the classroom. Rather, his or her role changes from a dictator or lecturer to a facilitator, guide, planner, organizer, motivator, observer, and evaluator. The teacher creates conditions in which students can learn through activity. Without proper teacher guidance, activity method may become directionless, noisy, time-wasting, or ineffective. Therefore, the success of activity method depends greatly on the teacher’s professional skill, planning, patience, and classroom management.
Meaning and Nature of Activity Method
Activity method means teaching through purposeful activities. In this method, students do not receive knowledge passively; they construct understanding through direct experience. The main idea is that “learning by doing” is more effective than learning only by listening. When students do something themselves, they understand the concept more deeply and remember it for a longer period.
For example, if a teacher only tells students about plants, they may forget the information. But if students observe a real plant, touch its roots, identify leaves, draw its parts, and discuss its functions, they will understand better. Similarly, in mathematics, students can learn measurement by measuring classroom objects. In science, they can learn about evaporation by observing water changing into vapour. In social studies, they can understand community life through visits, interviews, and group projects.
The activity method also encourages social and communication skills. Students often work in pairs or groups. They share ideas, listen to others, divide responsibilities, and solve problems together. This develops cooperation, tolerance, leadership, responsibility, and respect for others. Thus, activity method develops the whole personality of the learner, not only memory.
Role of the Teacher in Activity Method
1. Teacher as a Planner
The first and most important role of the teacher in the activity method is planning. Activities cannot be used randomly. Every activity must have a clear educational purpose. The teacher has to decide what students should learn, which activity is suitable, what materials are required, how much time is needed, and how the activity will be evaluated.
For example, if the objective is to teach “sources of water,” the teacher may plan an activity in which students prepare a chart showing rivers, rain, wells, canals, and lakes. If the objective is to develop speaking skills, the teacher may arrange a role play or group discussion. Proper planning connects the activity with the lesson objectives.
The teacher should also consider the students’ age, mental level, previous knowledge, interests, abilities, and available resources. An activity suitable for grade eight may not be suitable for grade two. Similarly, an activity planned for a small class may not work in an overcrowded classroom. Therefore, careful planning is essential for success.
2. Teacher as a Facilitator
In the activity method, the teacher acts as a facilitator. This means that the teacher provides support and direction but does not dominate the learning process. The students remain active, while the teacher stays behind the scene and helps them when necessary.
A facilitator creates opportunities for students to explore and discover knowledge. Instead of giving ready-made answers, the teacher asks questions, gives hints, provides materials, and encourages students to think. For example, during a science experiment, the teacher may ask, “What do you observe?” “Why do you think this happened?” “What will happen if we change the amount of water?” Such questions guide students toward learning.
The teacher’s role as facilitator is important because students may lose direction during activities. They need guidance, but they also need freedom to think and act. A good teacher maintains a balance between guidance and independence.
3. Teacher as a Guide in Selection of Activities
Not every activity is educationally useful. Some activities may be interesting but not related to learning objectives. Therefore, the teacher must guide the selection of suitable activities. The activity should be meaningful, purposeful, safe, age-appropriate, and related to the curriculum.
The teacher should select activities that develop both knowledge and skills. For example, a group project on cleanliness may teach health concepts, social responsibility, teamwork, and communication skills at the same time. Similarly, a field trip to a post office may teach students about community services, letter writing, public dealing, and observation skills.
The teacher must also ensure that activities are culturally appropriate and morally suitable. Activities should not hurt students’ feelings, religious values, social background, or local culture. The teacher’s wisdom is necessary to select activities that support both learning and character-building.
4. Teacher as an Organizer
Activity method requires strong organization. The teacher has to arrange students, materials, time, space, and instructions. If organization is weak, the classroom may become noisy and confused. Students may waste time or fail to complete the task.
The teacher should explain the activity clearly before starting it. Students must know what they have to do, how they have to do it, how much time they have, what materials they will use, and what outcome is expected. In group work, the teacher may assign roles such as leader, recorder, presenter, timekeeper, and material manager.
Organization also includes arranging the physical classroom. Desks may need to be moved for group work. Materials may need to be distributed before the activity begins. Safety rules may need to be explained before experiments. A well-organized teacher makes the activity smooth and productive.
5. Teacher as a Motivator
Students may not always be ready to participate in activities. Some may be shy, some may be weak, some may fear mistakes, and some may not understand the purpose of the activity. The teacher’s role is to motivate them.
The teacher can motivate students by connecting activities with real life, appreciating effort, giving encouragement, and creating a friendly environment. Students should feel that participation is more important than perfection. If they make mistakes, the teacher should guide them positively.
For example, in a role play, some students may hesitate to speak. The teacher can encourage them by giving simple roles first and appreciating their effort. Gradually, students develop confidence. Motivation is especially important for slow learners and students with special needs because they may require more emotional support.
6. Teacher as a Resource Provider
Activities require learning materials. The teacher’s role is to provide or arrange suitable resources. These resources may include charts, pictures, models, maps, worksheets, flashcards, real objects, laboratory material, books, newspapers, or digital tools.
In many schools, especially in Pakistan, resources are limited. A good teacher uses locally available and low-cost materials. For example, stones, leaves, seeds, empty bottles, clay, paper, old newspapers, matchboxes, sticks, and classroom objects can be used in different activities. This resourcefulness makes activity-based learning possible even in ordinary schools.
The teacher should also teach students how to use resources carefully. Materials should not be wasted or damaged. Students should learn responsibility along with subject knowledge.
7. Teacher as an Observer
During activities, the teacher should observe students carefully. Observation helps the teacher understand students’ interests, abilities, difficulties, cooperation, confidence, and learning progress. Some students may appear silent in lectures but perform well in practical activities. Others may need help in teamwork or communication.
The teacher should move around the classroom, watch groups, listen to discussions, and note common problems. Observation also helps in maintaining discipline. If students go off task, the teacher can bring them back gently. If a group is stuck, the teacher can provide a hint.
Observation is particularly important in special education. Students with hearing, visual, physical, intellectual, or emotional difficulties may need adapted support. Through observation, the teacher can identify their needs and provide suitable help.
8. Teacher as a Prompter and Supporter
In activity method, students may face difficulties at different stages. They may not understand instructions, may lack confidence, may disagree with group members, or may not know how to proceed. The teacher acts as a prompter by giving timely hints and support.
However, the teacher should not complete the work for students. If the teacher gives all answers, the activity loses its value. The teacher should provide only the necessary support so that students can continue learning independently. For example, instead of solving a problem for students, the teacher may ask, “What step did you complete first?” or “Can you try another way?”
This type of support develops independent thinking and problem-solving ability.
9. Teacher as a Classroom Manager
Activity method can easily become disorderly if classroom management is weak. Since students move, talk, discuss, and use materials, the teacher must maintain discipline carefully. Good classroom management does not mean complete silence. It means purposeful activity and responsible behaviour.
The teacher should set rules before activities. For example, students should speak politely, share materials, listen to group members, complete work on time, and clean the place after the activity. The teacher should enforce rules fairly and calmly.
Classroom management also includes time management. Activities should not consume the whole period without achieving learning objectives. The teacher should divide time for instructions, activity, discussion, presentation, and conclusion.
10. Teacher as an Evaluator
Evaluation is a major role of the teacher in activity method. The teacher evaluates not only the final product but also the process. For example, in a group project, the teacher should assess cooperation, participation, creativity, accuracy, effort, presentation, and understanding.
Evaluation may be done through observation, oral questions, written reports, practical work, presentations, checklists, peer assessment, or self-assessment. The teacher should provide constructive feedback so that students know what they did well and what they need to improve.
In activity method, evaluation should encourage learning rather than create fear. Students should understand that activities help them learn, not merely gain marks.
Problems Faced by Teachers in Using Activity Method
1. Overcrowded Classrooms
One of the biggest problems faced by teachers is overcrowded classrooms. In many Pakistani schools, one teacher has to handle a large number of students. It becomes difficult to arrange groups, distribute materials, observe every student, maintain discipline, and evaluate work properly. Activity method requires space, movement, and individual attention, which are difficult in overcrowded classes.
2. Lack of Time
Activity method is time-consuming. Planning, arranging materials, giving instructions, conducting the activity, discussion, and evaluation all require time. Teachers often have pressure to complete the syllabus before examinations. As a result, they prefer lecture method because it seems faster. This reduces the use of activity-based teaching.
3. Heavy Workload of Teachers
Many teachers are overburdened with teaching periods, administrative duties, record keeping, examination work, and other school responsibilities. Due to this workload, they may not have enough time and energy to plan meaningful activities regularly. Good activities require preparation, creativity, and reflection, which become difficult under excessive workload.
4. Lack of Professional Training
Activity method requires professional skill. Teachers must know how to design activities, manage groups, use materials, guide students, assess performance, and adapt activities for different learners. Many teachers have not received proper training in modern student-centered methods. As a result, they may feel uncomfortable or confused while using activity method.
5. Lack of Physical and Instructional Facilities
Many schools lack proper classrooms, furniture, laboratories, libraries, playgrounds, teaching aids, electricity, multimedia, and other instructional materials. Without facilities, teachers face difficulty in arranging experiments, projects, field activities, and practical demonstrations. This problem is more serious in rural and under-resourced schools.
6. Examination-Oriented System
Our education system is often examination-oriented. Students, parents, and school administrations usually focus more on marks and syllabus completion than on practical learning. Since examinations mostly test memory, teachers feel pressure to teach textbook material directly. This discourages activity-based learning, which develops understanding, creativity, and skills but may take more time.
7. Classroom Discipline Problems
During activities, students are more active and may talk or move around. If the teacher lacks classroom management skills, the activity may turn into noise and disorder. Some teachers avoid activity method because they fear losing control of the class. This is a real problem, especially in large classes.
8. Unsuitable Curriculum and Rigid Timetable
Sometimes the curriculum is lengthy and the timetable is rigid. Teachers have short periods and fixed subject divisions. Activity method requires flexibility, but the school system may not allow enough time for projects, field visits, experiments, or group activities. This limits teachers’ ability to use the method effectively.
9. Lack of Support from Administration and Parents
Some school heads and parents may think that real teaching means lecture, notes, and written work. When students are involved in activities, they may consider it play or wastage of time. Without support from administration and parents, teachers may hesitate to use activity method frequently.
10. Difficulty in Assessment
Assessing activity-based learning is more difficult than checking written answers. The teacher has to evaluate participation, cooperation, creativity, skills, understanding, and performance. This requires rubrics, observation, and continuous assessment. Many teachers are not trained in such assessment techniques, so they avoid activity-based tasks.
Conclusion
The activity method is a valuable teaching method because it makes learning active, practical, meaningful, and interesting. It develops knowledge, skills, confidence, creativity, cooperation, and problem-solving ability among students. However, the role of the teacher is central to its success. The teacher must work as a planner, facilitator, guide, organizer, motivator, resource provider, observer, supporter, classroom manager, and evaluator.
At the same time, teachers face many problems in using activity method, such as overcrowded classrooms, lack of time, heavy workload, lack of training, shortage of resources, examination pressure, discipline issues, rigid timetable, and limited support. These problems do not mean that activity method should be ignored. Rather, they show the need for better teacher training, improved school facilities, flexible curriculum, supportive administration, and creative use of local resources.
In short, activity method can make teaching more effective if the teacher plans it carefully and applies it according to classroom conditions. A competent teacher can transform classroom activities into powerful learning experiences that prepare students not only for examinations but also for practical life.
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