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I acknowledge the people of the land of the Adelaide region where I reside, the Kaurna people. I acknowledge and respect their connection to country, their ongoing practice of language and culture, and that their sovereignty has never been ceded. 

Welcome to Social Work with Diverse Populations
Hello everyone, my name is Michele Jarldorn and I am the Topic Coordinator for SOAD9102, Social Work with Diverse Populations. I look forward to working with you over the semester. This study guide contains everything you need to know about how to successfully complete this topic. This topic is designed to meet the Australian Social Work Education and Accreditation Standards (ASWEAS) guidelines for social work graduates, especially in having:
“The ability to critically analyse the structure of society with particular attention to dimensions of power and disadvantage and the influence of class, gender, age, intellectual and physical ability, sexuality, race and ethnicity”
[bookmark: _GoBack]The focus of this course will be on the development of professional strategies to work effectively with diverse populations. These populations will specifically include Aboriginal and Torres Strait Islander people, migrants and refugees, older people, children, people who identify as LGBTQI, masculinities, religion and spirituality and people with disabilities. Topics in this area will include human rights, cultural safety, and understanding the issues across diverse and/or marginalised groups in relation to promoting successful practice outcomes. The aim of this course is to promote the knowledge and learning in relation to effectively working with diverse populations.
Topic Coordinator 
Dr Michele Jarldorn
Email: michele.jarldorn@flinders.edu.au
Web Page: https://www.flinders.edu.au/people/michele.jarldorn 
Contact me: If you have any questions or concerns of a general nature, feel free to post them under the General Discussion tab on FLO—Sandra and/or I check, read and respond to FLO posts every day. You are also welcome to contact us via email, especially if it is a personal matter. Please know that we take student feedback seriously and respect your ideas and opinions.

Class Contact Information
Each week for 12 weeks, the topic Social Work with Diverse Populations is delivered via a one-hour lecture, followed by a one-hour tutorial. Although the lectures are recorded and can be watched—or re-watched another time, attendance at the tutorials is expected and attendance will be recorded. You must enrol in these tutorials online.
There are also attendance requirements for the Productive Learning Workshops (see the following page).
*Please note that this topic begins on Wednesday, July 31st. 
[bookmark: _Hlk182414]
Productive Learning Sessions
This year we have developed a new initiative called Productive Learning. This is embedded within four, first-year MSW topics.  My role in the Productive Learning initiative is to teach you everything you need to know about the art of writing, research, referencing and academic integrity through a series of 10 workshops. Attendance at the first hour of 8 out of the possible 10 workshops is compulsory for International Students. Attendance will be recorded.
The tasks for Assignment 2 are connected to the Productive Learning Workshops and there will be opportunity to be supported in working towards completing this assignment in class.
These are skills-based sessions—to get the most out of them you will need to bring a laptop or other device, or be able to buddy up with someone who does. While participating in the workshops is compulsory for International, on-campus students, everyone enrolled in Social Work with Diverse Populations is more than welcome to attend any or all of the sessions. These workshops begin on Thursday, August 8th and will run from 5-7 pm in Room 0008 in the Physical Sciences Building. The first hour will follow the schedule listed on the following page, whereas the second hour will be devoted to students who need or want extra support.
[bookmark: _Hlk182124]Productive Learning Schedule (Thursdays 5-7pm: Physical Sciences Building Room 0008)
	Date
	Topic

	Week 1: August 8
	Understanding assessment criteria and preparing to research

	Week 2: August 15
	Using the APA 6th referencing system

	Week 3: August 22
	What is an annotated bibliography?

	Week 4: August 29
	Accessing and assessing resources: Does it pass the CRAP test?

	Week 5: September 5
	Beating writers block using focussed writing

	Week 6: September 12
	Paraphrasing, in-text citations and using quotes effectively

	Week 7: September 19
	Seeking, interpreting and using statistics

	Mid Semester Break
	

	Week 8: October 10
	Referencing: The reference list, mining and construction

	Week 9: October 17
	Using and interpreting Turn-it-in

	Week 10: October 24
	Beautiful writing: Structure, waterfalls and pools of critique




Student Workload 
There is no pre-requisite knowledge required. It should take 135 hours of your time to successfully complete this topic. It is up to you to allocate the time required to complete the tasks in the topic in your schedule.
Before you start, ensure that you read the Statement of Assessment Methods (SAMs), which can be found under Topic Central.  Throughout the duration of this topic, I often post extra information via the announcements on our FLO site and will often add extra resources, information and clarification. Therefore, it is important that you commit to logging into FLO and checking your university emails regularly.



Readings and other resources
Each week there will be compulsory and suggested readings and other mixed media resources such as videos, podcasts, and/or blogs, all chosen to enhance and support your learning. All of the required readings for this topic are available through the new readings management system, Leganto. This can be accessed by clicking on the link under Topic Central that looks like an open book. 
[image: ]

It is essential that you engage with at least some of the material before classes, so you ‘hit the ground running’ and are ready to participate and learn. This provides a perfect opportunity for you to ask questions around concepts and ideas that are unfamiliar.
However, you will need to be able to search for and find other readings and resources yourselves. Being able to conduct independent research is an important social work skill, for your studies and in your future careers. If you are new to Flinders University or if it has been a long time since you last studied at a tertiary level, begin by viewing this resource (see link below) prepared by the librarians at Flinders. Libraries are an important asset and librarians a valuable resource, make them your friend. http://flinders.libguides.com/gettingstarted We will work on these skills in the Productive Learning Workshops.
You should also have access to a FLO site hosted by the Student Learning Centre, which can be found under the ‘Additional’ tab, visible when you first log in to FLO. 











Assessment
[bookmark: _Hlk536097296]There are 3 Assessments for this topic. To successfully complete this topic each of the three assignments must be submitted, with a final, overall grade of 50% or more.
The Social Work discipline at Flinders University uses APA 6th Referencing in every topic. It is an expectation that you use and engage with the topic readings and resources in your assignments, as well as being able to source and use appropriate materials outside of the set readings.
Assignment 1: 1000 words 30%    Due Date: Sunday, August 25th @ 11:55 pm

In a recent article in Marie Claire, Roxane Gay wrote: “Black people do not need allies. We need people to stand up and take on the problems borne of oppression as their own, without remove or distance. We need people to do this even if they cannot fully understand what it’s like to be oppressed for their race or ethnicity, gender, sexuality, ability, class, religion, or other marker of identity. We need people to use common sense to figure out how to participate in social justice”.
https://www.marieclaire.com/culture/a21423/roxane-gay-philando-castile-alton-sterling/ 

Using the ideas found in these words by Roxane Gay, reflect upon the impact of invasion and colonisation upon First Nations Australians (people who identify as Aboriginal and/or Torres Strait Islander). In your paper you should contemplate how social workers can work towards addressing the impact of colonisation upon First Nations Australians. In responding to this question, it is important to consider; a) how you as an individual may have participated in, or benefited from, the oppression of First Nations Australians (including unintentionally); b) the ways in which social workers (and the social work profession) have been complicit in the oppression created by colonisation and c) how you might participate in social justice and decolonising practices in your daily lives. It would be useful to draw upon an example from you own life or experiences to help demonstrate your understanding of colonisation, privilege and oppression (either explicitly in regards to Australia, or use an example from your own country). 

Assignment 2: Create an Annotated Bibliography 25%    Due Date: Sunday, September 29th @ 11:55 pm 

The purpose of this assignment is to twofold. Firstly, it provides an active learning opportunity to increase your academic capabilities, and second, it helps prepare you for your final assignment. 
You must choose a particular ‘diverse population’ as your focus, with all of the material you choose being relevant and appropriate to the population you chose. You have been provided with a template which includes a list of the types of readings and resources you are expected to find and use. Complete the template with the correct citation (using APA 6th Edition), which will include a paraphrased summary of the key points of the article or resource. This must be in your own words, not copied and pasted from the abstract or a review. Detailed instructions are available on FLO. We will be working on this task throughout the Productive Learning Workshops.
Assignment 3: Oppression and privilege essay 2000-2500 words 45%     Due Date: Sunday, November 3rd @ 11:55 pm

In her book Lectures on Philosophy, Simone Weil wrote the following passage: “Human beings are so made that the ones who do the crushing feel nothing; it is the person crushed that feels what is happening. Unless one has placed oneself on the side of the oppressed, to feel with them, one cannot understand” (Weil, 1978, p. 139).

With reference to prescribed and suggested readings and other relevant material, critically analyse the above passage in relation to the operations of privilege and oppression with specific reference to one of the diverse populations explored in this topic. 

As this assignment follows an essay format, it requires an introduction, a conclusion and a coherent argument throughout. You should support your argument by focussing on a very specific example. Correct and quality referencing is an expectation. You are encouraged to use the material from the annotated bibliography you created for assignment 2. 

Grading 
For a full explanation of the grading system used at Flinders University, and what those grades mean and represent, see item 10.2.1 (page 15) in the university policy, available here https://students.flinders.edu.au/content/dam/documents/staff/policies/academic-students/assessment-policy.pdf 
The university policy on supplementary assessment is available in the same policy document (item 9.5 page 12). It is important to understand though that the grade you receive in this topic is completely within your own control. To achieve your goals requires a commitment to staying up to date with readings, participating in team discussions, planning your assignments and starting them in plenty of time to allow for revising, editing and formatting.

Academic Integrity
As a student of Flinders University, it is important that you comply with the principles and practice of academic integrity. Following 'best practice' principles in teaching, some of the learning activities in this topic have embedded within them Academic Integrity based tasks which have been designed to facilitate your own academic literacy. Before then, you can follow this link to the university related policy and requirements  https://www.flinders.edu.au/content/dam/documents/staff/policies/academic-students/student-academic-integrity-policy.pdf
I believe that in accordance with the values and ethics of social work, social workers and social work students must hold a commitment to practicing academic integrity. Equally, I am committed to working with you throughout the semester to build your capabilities in this area.
Week by week study guide

Week 1: Theoretical Framework
[image: ]

Overview: Upon completion of this module you should have an understanding of the theoretical framework or the 'lens' we will be using to explore diversity in this topic. 
The theoretical framework being used throughout this topic is ‘intersectionality’. The term intersectionality is mostly credited to Kimberle Crenshaw, who called for people to consider the ‘multiple grounds of identity when considering how the social world is constructed’ (Crenshaw, 1991, p. 1245). Understanding intersectionality, being aware of both its power as a way of mapping multiple layers of oppression, as well as the ways it can be ‘co-opted’ or ‘colonised’ is important for working with, and alongside, diversity. Although Crenshaw was the first to coin the term intersectionality, she was not the first person to articulate the ways that oppression overlaps and how we also have some access to privilege which can counter some levels of oppression (see for example Women, Race & Class by Angela Davis). Throughout the weekly sessions and the accompanying weekly readings, you will be introduced to some of the key scholars of intersectionality and learn of the relevance of using intersectionality as a framework as a social worker. 

References and Readings
This week’s readings and resources are purposely broad and have been chosen to expand your understanding of the theoretical framework being used in this topic. Please note that you should use these readings in your written work.
Crenshaw. K. (1991). “Mapping the margins: Intersectionality, identity politics, and violence against women of color.” Stanford Law Review 43(6):1241–99
Joy, E. (2019). "You cannot take it with you": Reflections on intersectionality and social work. Aotearoa New Zealand Social Work, 31(1), 42-48.
Mattsson, T. (2014). Intersectionality as a useful tool: Anti-oppressive social work and critical reflection. Affilia: Journal of Women and Social Work, 29(1), 8-17.
Pease, B. (2010). Undoing privilege: Unearned advantage in a divided world. London: Zed Books. Chapters 1 & 2, pp 3-35.

Mixed Media resources
Blogs: http://www.reimaginingsocialwork.nz/2019/01/where-has-my-radicalism-gone-revisited/
https://thinkingraceblog.wordpress.com/2017/04/24/were-all-just-different-how-intersectionality-is-being-colonized-by-white-people/
TEDTalk: https://www.ted.com/talks/kimberle_crenshaw_the_urgency_of_intersectionality
Podcast: https://www.stitcher.com/podcast/intersectionality-matters-2




















[bookmark: _Hlk184767]Week 2: First Nations Peoples
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Upon completion of this module you will understand more about the operations and impacts of colonisation in Australia for First Nations Peoples. 
This week we start at the beginning, with First Nations Peoples in Australia, the world’s oldest living culture. More familiar to people from Canada, and the United States, First Nations Peoples is a term being used frequently by people who identify as Aboriginal and/or Torres Strait Islander, and by the Maori people of Aotearoa New Zealand. I choose to use this term, First Nations Peoples, as it the one preferred by activists in my own networks. Unless stated otherwise, this will mean the First Nations Peoples of Australia, people who identify as Aboriginal and/or Torres Strait Islander. I acknowledge though, that not all people agree with this, or any term. For example, although ‘Indigenous’, ‘Aboriginal’ and ‘First Nations Peoples’ appear to be an inclusive term to use, they often end up being used generically, and thus render invisible, diversity within First Nations communities. Other suggested terms, such as ‘First Australians’, ‘Australia’s First Peoples’ and ‘First Nations Australia’ can be problematic too as activists reject the name ‘Australia’ which was thrust upon them by colonisers. 
One thing that First Nations Peoples share though is dispossession created by colonisation. It is important to pause here and think about the power of language which can either be inclusive and affirming or oppressive and hurtful. As we work our way through the semester there will be many discussions around language because I believe that what comes out of our mouths stems from the voices in our hearts and minds.

Readings & Resources
Muller, L. (2007). De-colonisation: Reflections and implications for social work practice. Communities, Children and Families Australia, 3(1), 79.
Bennett, B., Zubrzycki, J. & Bacon, V. (2011). What do we know? The experiences of social workers working alongside Aboriginal people. Australian Social Work, 64(1), 20-37.



Mixed Media Resources
Inspirational Indigenous Australian TEDx talks https://indigenousx.com.au/inspirational-indigenous-australian-tedx-talks/
Podcast: http://www.podsocs.com/podcast/whiteness-and-australian-social-work/
Indigenous X: https://indigenousx.com.au/we-cant-dismantle-systems-of-violence-unless-we-centre-aboriginal-women/
United Nations Declaration on the Rights of Indigenous Peoples: https://www.humanrights.gov.au/publications/un-declaration-rights-indigenous-peoples-1
Open Letter: The 13th Day https://docs.wixstatic.com/ugd/d731b0_3b6525257cca4c8097d21acae1513fb3.pdf
We can change the record: https://vimeo.com/192747239
Social media: people to follow: #AmyThunig on Twitter


















Week 3: Race & Culture
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Upon completion of this module you will be able to articulate the ways in which the oppression of racism is enacted and will understand though biology that race is socially constructed. 
Following on from last week, this week we will explore diversity through the lens of race and culture. People from any culture will have a tendency to judge others against their own norms (standard values and beliefs). 
Overwhelmingly, contemporary scholars and activists understand ‘race’ as an idea, a biological myth which is socially constructed. In teaching to this concept, McChesney (2015) outlines 6 key scientific arguments which dispel some of the commonly held myths and misconceptions about race, presented below.​
1. People cannot be reliably divided into racial groups.​
2. There are no relationships between traits that are used to categorise people into races (like skin colour) and associated stereotypes. ​
3. Over time, geography and environment influence the genetic structures of human populations through natural selection. ​
4. There is more diversity within racial groups than between racial groups. ​
5. All people living today are descended from populations that originated in Africa. ​
6. All people living today are one biological species (eg can ‘mate’ and reproduce successfully).​
Readings & Resources
Pease, B. (2010). Undoing privilege: Unearned advantage in a divided world. London: Zed Books. Chapter 3, pp. 39-61 and Chapter 6, pp. 108-128.
Walton, J., Priest, N., & Paradies, Y. (2013). 'It depends how you're saying it': The complexities of everyday racism. International Journal of Conflict and Violence, 7(1), 74-90.
Leonardo, Z. (2004). The Color of Supremacy: Beyond the discourse of ‘white privilege’. Educational Philosophy and Theory, 36(2), 137-152.
McChesney, K. (2015). Teaching diversity: The science you need to know to explain why race is not biological. SAGE Open, 5(4).
Report: https://www.asrc.org.au/pdf/myths-facts-solutions-info_.pdf

























Week 4: Women and gender 
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Upon completion of this module you will have a strong understanding of the oppression of women and the importance of working from an anti-oppressive perspective.
This week we will focus on the diverse lives and experiences of women, and especially the role that gender roles and expectations play. It would be useful first to clarify the difference between sex and gender as the terms are often used interchangeably (and incorrectly). Sex refers to the chromosomal, gonadal and anatomical characteristics associated with biological sex, while gender is part of a person’s personal and social identity. Gender refers to the way a person feels, presents and is recognised within the community. A person’s gender may be reflected in outward social markers, including their name, outward appearance, mannerisms and dress. For more, see here.
Readings & Resources
Pease, B. (2010). Undoing privilege: Unearned advantage in a divided world. London: Zed Books. Chapter 5, pp. 86-107.
Lindsey, G. (2018). Marxism, class and women's oppression. Critical and Radical Social Work, 6(2), 141-157.
Scraton, P. and Moore, L. (2009). ''Hearing Voices': Punishing women's mental ill-health in Northern Ireland's jails'. International Journal of Prisoner Health,5(3),153 — 165
Podcast: Women on the Line: https://www.3cr.org.au/womenontheline A national feminist current affairs program for community radio. A gender analysis of contemporary issues, as well as in-depth analysis by a range of women and gender diverse people around Australia and internationally. Distributed nationally on the Community Radio Network
Film:  Suffragettes (EDUTV)





Week 5: Class and the Oppression of Poverty
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Upon completion of this module you will be able to connect the impact of poverty on diverse groups within a structural framework.
By now should be coming more adept at recognising and understanding intersectionality. Again, there will never be enough room to cover everything there is to learn about class in a one-week module (some of the key texts and thinkers around class as it relates to social work can be found in the module, Inventory of Extra Resources) so this module focuses mostly on issues of poverty in relation to class oppression. This is because the majority of social work service users identify as poor, and many suffer the ongoing impact of the trauma and disconnection created by living in poverty.
Readings and Resources
Pease, B. (2010). Undoing privilege: Unearned advantage in a divided world. London: Zed Books. Chapter 4, pp. 62-85.
Solas, J. (2002). The war on poverty in Australia. Just Policy: A Journal of Australian Social Policy, 27, 11-18. 
Garthwaite, K. (2016). Stigma, shame and 'people like us': An ethnographic study of foodbank use in the UK. The Journal of Poverty and Social Justice, 24(3), 277-289.
Hancock, A. (2004). The politics of disgust the public identity of the welfare queen. New York: New York University Press.
Wilcock, S. (2014). Official discourses of the Australian ‘Welfare Cheat’. Current Issues in Criminal Justice, 26(2), 177-194. 
Mann, K. (1994). Watching the defectives: Observers of the underclass in the USA, Britain and Australia. Critical Social Policy,14(2(41), 79-99. 
Krumer-Nevo, M. (2016). Poverty-aware social work: A paradigm for social Work practice with people in poverty. British Journal of Social Work, 46(6), 1793-1808.
ACOSS: Inequality in Australia https://www.acoss.org.au/inequality/ 
A South Australian story: https://www.theguardian.com/australia-news/2019/feb/07/life-on-the-breadline-poverty-silenced-me-but-you-helped-me-find-my-voice
United Nations Guiding Principles on Extreme Poverty and Human Rights https://www.ohchr.org/Documents/Publications/OHCHR_ExtremePovertyandHumanRights_EN.pdf
Film: I Daniel Blake
Set in the UK, this The Ken Loach film is a fictional account of a carpenter’s attempt to seek a disability pension in the wake of a massive cardiac arrest. Daniel Blake recently suffered a heart attack, is unable to work and needs to apply for a pension. Though doctors and specialists can confirm that he is gravely ill, the fact that Dan doesn’t display any outward signs of sickness works against him, and a faceless assessor declares him fit to work. This is an honest and raw account of the trauma of poverty and the heartlessness of institutions charged with supporting people in need. The film is available on SBS On Demand, or can be accessed through the Flinders University Library EDUTV Database.
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Week 6: (Dis)ability and ill health
[image: ]
This week we turn our attention to disability, ill health and the resulting ableism. Here I define (dis)ability broadly to include physical, intellectual and emotional health, cognitive and behavioural delays, the contracting of blood borne viruses and addiction. What is unique about the diversity of disability is that it has no boundaries (but plenty of barriers), and can impact people of differing levels of income, education, wealth and social status. People can be born with a disability, can attain a disability through an accident or illness or through exposure to trauma and abuse. And, although being financially secure and socially connected can mitigate some of the difficulties posed by having a disability, even the most privileged people’s health will deteriorate to varying degrees as they age, through loss of vision, hearing and mobility.
Readings & Resources
Pease, B. (2010). Undoing privilege: Unearned advantage in a divided world. London: Zed Books. Chapter 8, pp. 149-165.
Hallahan, L. (2017). Social work and disability, in (Connolly, M., Harms, Louise, & Maidment, Jane eds) Social work: Contexts and practice, pp 163-177. South Melbourne, Victoria: Oxford University Press.
Hallahan, L. (2010). On being odd [Calibre Prize essay.]. Australian Book Review, (321), 24-29.
Pearson, H. E. (2017). Moving towards the trialectics of space, disability, and intersectionality: Intersecting spatiality and arts-based visual methodologies. Knowledge Cultures, 5(5), 43-68
TED Talk: Stella Young https://www.ted.com/talks/stella_young_i_m_not_your_inspiration_thank_you_very_much
Film: Stepping Out: The Birth of a Theatre of the Mentally Handicapped.
Disability Rights Movement 
Blog: https://medium.com/s/unrulybodies/the-body-thats-too-asian-and-too-sick-for-america-3b43cc05091c

Week 7: Children and Young People
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Upon completion of this module you will be able to identify a set of human rights which are specifically for children and to understand how children might experience powerlessness in society.
Childhood is a unique identity. It is the only group we are all a part of at one time, and a group that we do not remain in. As a group, children tend to be defined in contrast to adults. Children are not judged through a culture based on their own, but are judged against adult behaviour. Adults are considered to be the norm and what constitutes childhood is done so without any input from children. When children and their behaviour do not fit that ‘norm’ they are then judged as deficient. These deficiencies last until children become adults. And then, if adults don’t fit the norm, they can be described disparagingly as childish.
Readings & Resources
Phillips, B. & Alderson, P. (2003). Beyond 'anti-smacking': Challenging violence and coercion in parent-child relations. The International Journal of Children’s Rights, 11(2), 175-197
Krumer-Nevo, & Komem. (2015). Intersectionality and critical social work with girls: Theory and practice. British Journal of Social Work, 45(4), 1190-1206.
Video: Julia Whaipooti from Just Speak https://www.inspiringstories.org.nz/julia-whaipooti/
What do kids think about human rights?
‘Thanks for the global warming. NOT!: Students get creative at climate change protests https://www.sbs.com.au/news/thanks-for-the-global-warming-not-students-get-creative-at-climate-change-protests
Social Justice Parenting https://www.youtube.com/watch?time_continue=3&v=MiagHipbxoc




Week 8: Ageing & growing older
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Upon completion of this module you will better understand diversity through a lens of ageing.
Older people do not need social work interventions because of their age, but because of disability, grief and loss and other outside forces. Older people are the most diverse age sector of the population. Their varying life experiences and cultural backgrounds mean they will have broad differences in the ways they live, think and act—their own unique culture developed over a lifetime of experiences.
Readings & Resources
Bouson, J., Frank, A., & Faflak, J. (2016). Shame and the Aging Woman: Confronting and Resisting Ageism in Contemporary Women's Writings (Palgrave Studies in Affect Theory and Literary Criticism). Cham: Springer International Publishing.
Ferrer, Grenier, Brotman, & Koehn. (2017). Understanding the experiences of racialized older people through an intersectional life course perspective. Journal of Aging Studies, 41, 10-17.
Nelson, T. (2002). Ageism stereotyping and prejudice against older persons. Cambridge, MA: MIT Press.
Quayle, A., Sonn, C., & Van den Eynde, J. (2016). Narrating the accumulation of dispossession: Stories of Aboriginal Elders. Community Psychology in Global Perspective, 2(2), 79-96.
O’Loughlin, Kate ; Browning, Colette ; Kendig, Hal. (2017). Ageing in Australia (Vol. 16, International Perspectives on Aging). New York, NY: Springer New York.






Week 9: Sexuality and gender identity
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Upon completion of this module you will better understand the diversity of, and within, various genders and sexualities.
As you are making your way through this topic it should be coming obvious that not only are there diverse groups of people, but also that there is diversity within diverse groups. It is a mistake to think that every person who identifies as part of the LGBTQI community share the same experiences or social conditions. Gender, race, class, ability and age all play their part in making up identity, therefore we should never view or think of people who identify as members of the LGBTQI ‘community’ as a homogenous group. Rather than thinking about traditional gender roles, which are socially constructed and discussed in other modules, gender identity is where gender is viewed on a spectrum, rather than a man/woman binary. Gender and sexual orientation are two distinct, but related, aspects of self. Gender is personal (how we see ourselves), while sexual orientation is interpersonal (who we are physically, emotionally and/or romantically attracted to).
Readings & Resources
Pease, B. (2010). Undoing privilege: Unearned advantage in a divided world. London: Zed Books. Chapter 7, pp. 128-148.
Orne, J. (2013). Queers in the Line of Fire: Goffman's Stigma Revisited. The Sociological Quarterly, 54(2), 229-253.
Meyer, D. (2012). An Intersectional analysis of Lesbian, Gay, Bisexual, and Transgender (LGBT) People's Evaluations of Anti-Queer Violence. Gender & Society, 26(6), 849-873.
Javaid, A. (2018). Out of place: Sexualities, sexual violence, and heteronormativity. Aggression and Violent Behavior, 39, 83-89.
Fox, C. (2009). It's hatred and intolerance not fear. Gay and Lesbian Issues and Psychology Review, 5(3), 160-166.
For access to a robust collection of research and articles see this open access journal Gay & Lesbian Issues and Psychology Review


Week 10: Religion & Spirituality
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This week we will be exploring diversity from the perspective of religion and spirituality. Social workers and social work students have diverse backgrounds including when it comes to religion, faith and spirituality. Even if you are a social worker who identifies as an atheist (a person who does not believe in any religion), it is crucial to recognise both the place and diversity of religion and spirituality in the lives of the people we work alongside. For many people, their religion or spirituality gives them meaning and can keep them moving forward even when they have pain, suffering or turmoil in their lives. This week we will be joined by my colleague, Dr Louise Townend who will deliver a guest lecture which will take us through some of the following concepts and ideas. 
Readings & Resources
Crisp, B. (2016). Spirituality and Social Work. Surrey, England: Ashgate.  
Hall, R., Livingston, J., Brown, C., & Mohabir, J. (2011). Islam and Asia Pacific Muslims: The implications of spirituality for social work practice. Journal of Social Work Practice, 25(2), 205-215.  
Hodge, D. (2015). Spirituality and religion among the general public: Implications for social work discourse. Social Work, 60(3), 219-227. 
The following reference is the editorial of a special issue on the subject of sexuual abuse by the clergy. The best way to find the articles is to search the library through the e-journals option and to then access the entire issue of articles. 
Mcmackin, R., Keane, T., & Kline, P. (2008). Introduction to Special Issue on Betrayal and Recovery: Understanding the trauma of clergy sexual abuse. Journal of Child Sexual Abuse, 17(3-4), 197-200.




Week 11: Men & masculinities
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Upon completing this module, you will be able to identify the privileges and oppression men experience as a result of patriarchal social structures.
This week we turn to exploring men as a diverse population. This may seem a bit odd at first glance, but my intention this week is threefold. To move think about the diversity present between men, to present to you a taste of the intersecting oppressions of patriarchy and masculinity and to consider the ways they collude with class and other social identities discussed in previous weeks.  A significant proportion of men spend at least some time in their lives in privileged positions. However, as the previous modules have demonstrated, holding other devalued identifies such as being disabled, being poor, gay or growing older for example, changes the level of privilege experienced. In Australia men have a shorter life expectancy than women, are more likely to die young to accidents, risky behaviour, interpersonal violence on the streets and through suicide. Ninety percent of the people being held in prison are men.
References
Connell, R. W., & Connell, R. (2000). The men and the boys. Los Angeles: University of California Press.
Digby, T. (2013). Men doing feminism. New York: Routledge.
Elliot, K. (2016). Caring masculinities: Theorising an emerging concept. Men and Masculinities, 19(3), 240-259.
Flood, M., & Pease, B. (2009). Factors influencing attitudes to violence against women. Trauma, violence, & abuse, 10(2), 125-142.
Kimmel, M. (1996). Manhood. New York: Free Press

[1] Under a broad umbrella of feminist thinking, there are many ‘types’, see for example Mackay, 2015, p. 6.
Group Discussion
Early in 2019 the Gillette company generated a lot of commentary and social media discussion about it's use of 'toxic masculinity' to advertise its disposable razors.
Read the article in The Conversation, stop to click on the hyperlinks and watch the embedded videos as you work your way through the article. http://Bishop, N. (2019) Gillette ad isn’t anti-men, it’s anti-toxic masculinity and this should be welcomed. The Conversation https://theconversation.com/gillette-ad-isnt-anti-men-its-anti-toxic-masculinity-and-this-should-be-welcomed-109995
In the article, Nicola Bishop suggests that the advertisement provides a:
"call to reimagine what masculinity can be rather than sticking with outdated notions from the past" (2019, para. 5)
Post and discuss on your group forum your responses to the idea of reimagining masculinity, what that might look like and what are the outdated notions Bishop suggests.


Readings & Resources
Anderson, K., & Innes, Robert Alexander. (2015). Indigenous men and masculinities: Legacies, identities, regeneration. Manitoba, Canada: University of Manitoba Press.
Connell, R. W., & Connell, R. (2000). The men and the boys. Los Angeles: University of California Press.
Coston, B. & Kimmel, M. (2012). Seeing privilege where it isn’t: Marginalised masculinities and the intersectionality of privilege. Journal of Social Issues, 68(1), 97-111.
Bishop, N. (2019) Gillette ad isn’t anti-men, it’s anti-toxic masculinity and this should be welcomed. The Conversation https://theconversation.com/gillette-ad-isnt-anti-men-its-anti-toxic-masculinity-and-this-should-be-welcomed-109995
Digby, T. (2013). Men doing feminism. New York: Routledge.
Elliot, K. (2016). Caring masculinities: Theorising an emerging concept. Men and Masculinities, 19(3), 240-259.
Flood, M., & Pease, B. (2009). Factors influencing attitudes to violence against women. Trauma, violence, & abuse, 10(2), 125-142.
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Week 12: Anthropocentrism: Humans & the Natural World
[image: ]

Upon completion of this module you will be able to identify the various ways that people are connected to their environment.
This final week brings us to the concept of Anthropocentrism. According to Rowley and Johnson (2018, p. 827), anthropocentrism “may be defined as a human epistemology that privileges human beings’ values and experiences as the center for understanding the experiences of other life forms”, thus it regards humans as the central and most important element of existence. Anthropocentric value systems see the natural world in terms of its value to humans; while such a view might be seen most clearly in advocacy for the sustainable use of natural resources, even arguments that advocate for the preservation of nature on the grounds that pure nature ‘enhances the human spirit’ must also be seen as anthropocentric.
Readings & Resources
Ife, J. (2016). Human rights and social work: Beyond conservative law. Journal of Human Rights and Social Work, 1(1), 3-8. https://link.springer.com/article/10.1007%2Fs41134-016-0001-4
Pease, B. (2010). Undoing privilege: Unearned advantage in a divided world. London: Zed Books. Chapter 9, pp. 169-187.
Ramsay, S. & Boddy, J. (2017). Environmental Social Work: A Concept Analysis, The British Journal of Social Work, 47(1), 68–86.
Coates, J & Gray, M. (2012). The environment and social work: An overview and introduction. International Journal of Social Welfare, 21(3), 230-238.
Boyd, B. (2017). Archaeology and human animal relations: Thinking Through Anthropocentrism. Annual Review of Anthropology, 46, 299-316.
Noble, C. (2016). Green social work – The next frontier for action. Social Alternatives, 35(4), 14-19.
Hanrahan, C. (2011). Challenging Anthropocentricism in Social Work Through Ethics and Spirituality: Lessons from Studies in Human-Animal Bonds. Journal of Religion & Spirituality in Social Work: Social Thought, 30(3), 272-293.
Guillemot, J. (n.d.) Child rights at risk: The case for joint action on climate change. UNICEF, available at https://www.unicef-irc.org/article/928-child-rights-at-risk-the-case-for-joint-action-with-climate-change.html
Rowley, L., & Johnson, K. (2018). Anthropomorphic Anthropocentrism and the Rhetoric of Blackfish. Environmental Communication, 12(6), 825-839.
YouTube: Dr Vandana Shiva
Online: Harris, C. (2019). Youth Strike 4 Climate: Thousands of UK students march for the planet. Euronews https://www.euronews.com/2019/02/15/hotting-up-thousands-of-uk-students-join-wave-of-climate-protests
Podcast: http://www.podsocs.com/podcast/green-social-work/
https://www.3cr.org.au/freedomofspecies/episode-201901271300/jon-pawson-%E2%80%93-maori-veganism 
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